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CID\PTER I 
INTRODUCTION 
The purpose of this study is to make a thorough review 
of the literature related to the education of mentally ill 
and emotionally disturbed children, to report the pertinent 
contributions of this literature, to compile a list of state 
and private institutions which have facilities for their 
education, and to make a snrvey of current practices in 
administration, grouping, and classroom curriculum. 
In the pur.suance of graduate studies, the writers have 
been constantly thwarted by a scarcity of literature related 
to the problem stated above. 
All the modern media of communication constantly express 
public concern for mental health and the mentally ill. State 
appropriations for the establishment and operation of units 
to care for children in need of residential psychiatric care 
are increasing. The increase in public interest and support 
is creating a greater demand for teachers trained and 
experienced in the education of emotionally disturbed and 
mentally ill children. The training of teachers in this 
relatively new field requires, as a starting point, the 
assaying of applicable knowledge presently available. 
Proper institutional treatment is total treatment of 
-1-
the child. Within the treatment o£ program, academics may 
be either a major or a minor technique, or it may not be 
a part o£ the program. This study is concerned only with 
the school program o£ those private and state schools in 
the United States, Hawaii, 4laska, and Puerto Rico that are 
established £or the £ull time care and treatment of emotion-
ally disturbed and mentally ill children. 
Day programs, mental hygiene clinics, and institutions 
for confinement o£ socially maladjusted and delinquent 
children are not included. 
In reporting the literature, the writers chose material 
intended by its authors for the education o£ either normal 
or abnormal children if it was applicable to our problem. 
For the purpose o£ this study "education" means the 
imparting of traditional curricular materials, in a class-
room setting, by a quali£ied teacher. It does not include 
any type of therapy, activities at a preschool level, or 
recreational pursuits. 
"Mentally ill children" are those people under the age 
o£ twenty who are clinically classifiable as psychotic, pre-
psychotic, or seriously neurotic. 
"Emotionally disturbed" refers to children who are not 
mentally ill, but whose behavior is so dominated by their 
emotions as to require confinement and psychiatric treatment. 
2 
CHAPTER II 
PROCEDURE 
A review of literature was made. The literature was 
evaluated, and was compiled in order of its publication, from 
first to last. 
A list of the names and addresses of private schools was 
1/ 
obtained tram Sargent's Directory- and a form letter re-
questing information and printed materials was mailed to them. 
Materials received were examined and classified and non-
applicable schools were excepted. A plan of analysis was 
developed and followed in tabulating information received 
from applicable schools. 
A letter of inquiry was mailed to the Director of Mental 
Health in each state, Hawaii, Alaska, Puerto Rico, and The 
District of Columbia. In eases where the letter was returned 
with further references, additional letters were mailed. 
The final communications received came from the person and 
office that is responsible for the activity, and a compila-
tion of names and addresses was made, together with available 
pertinent information. This information was listed by states, 
in alphabetical order. 
1/Hayes, E. Nelson, Directory for Exceptional Children. 
Porter Sargent Publishers, Inc., Boston 1954. 
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CHA.PTER III 
REVIEW OF RELATED LITERATURE 
1. INTRODUCTION 
In preparing this study the writers make on major 
assumption; that the emotionally disturbed child and the 
history or his education cannot be ru!ly unders·tood except 
in the light or the development or those disciplines which 
have attempted to understand his nature and to alter his 
behavior. Those disciplines most necessaryto this under-
standing are Mental Kygiene, Psychology, Psychoanalysis 
11 and Special Education. 
2. MENTAL HYG !ENE 
1/ 
The Mental Hygiene ·movement bega.n on May 6, 190ff" 
hen Clifford Beers and thirteen associatesm.et tn the 
residence or The Reverend· .Anson Phelps Stokes and established ' 
the Connecticut Societyror Mental Hygiene. The chie:f pur-
' i pose of this organization was to conserve mental health, to 
prevent nervous and mental disorders, to improve the care or 
mental patients, and to educate · the public concerning the 
problems of mental illness. 
I 
!flciapted. frtmn: c. E. A. Winslow, "The Mental Hygiene Movement 
and its Founder," Mental Hygiene (October, 1933), 17:533-543 1 
In 1909 C~i££ord Beers organized the National 
Committee for Mental Hygiene. The major objective of the 
National Committee was the accumulation o£ a solid £actual 
basis £or its community program. This was the period or 
local and state and national surveys in which, for the first 
time, data were made available as to the actual resources 
for the care and treatment of mental disease. Sound programs 
were f'ormulated and carried out £or obtaining better insti-
tutional facilities. A second need became obvious - the 
need for more specially trained psychiatrists and psychiatric 
social workers to meet the gro~ing demands of the time. The 
National Committee applied itsel£ to this task with notice-
able success. 
During World War I the National Committee devoted its 
entire energies to applying the principles o£ psychiatry 
and mental hygiene to the detection and treatment o£ emotional 
disturbances in the armed £orces. 
After World War I the National Committee broadened its 
field to include emotional maladjustment which manifests 
itself in juvenile delinquency and school behavior problems. 
Thus over a period of twenty-five years the Mental Hygiene 
movement has grown to encompass the total range or emotional 
problems as represented by the institutional mental patient 
at one extreme and the minor maladjustment of the normal 
person at the other extreme. Concerning the latter "It is 
5 
the innumerable minor emotional maladjustments, hampering 
us all in our daily lives, which constitutes the real burden; 
the thousand petty rears, jealousies, prejudices and in-
hibitions which keep us, hour by hour, £rom complete internal 
harmony, and £rom a just and perrect reaction to the persons 
and conditions that surround us - here is the supreme prob-
1/ 
lem of mental hygiene • 1·1 
Concurrently with the broadening of the area of interest 
there was a change in the basic theory or mental hygiene: 
11 0ur traditional theory of education has been 
implicitly based on the assumption that man is a 
rational animal whose conduct can be directed by 
logical perception of the laws of cause and effect. 
We know today that this view is largely erroneous 
and that very frequently the methods used to in-
fluence conduct on the assumption of the directive 
force of reason produce effects exactly opposite 
to those that we intend. Gradually a true under-
standing of the true subconscious emotional sources 
of motivation is spreading among teachers and 
parents.u 
E. I 
This is indicative of a change of view in the nature or 
motivating forces £rom rational to emotional or subconscious 
drives. Furthermore it was believed that these drives 
acted not according to accident or intention but rather by 
the definite laws of cause and effect and that they could 
be controlled if recognized in time. 
1/Ibid., p. 543-
2/Ibid., p. 542. 
6 
As early as 1911 mental hygienists were becoming con-
scious of the importance of mental condition or environment. 
1/ 
Burnham- said that it: 
"· •• is quite as important for the health effi-
ciency of the individual as the external environment. 
This mental environment, as we have called it, condi-
tions not only the nervous and mental activity but also, 
••• , digestion, secretion, and the trophic functions 
in general. Both directly and indirectly it effects 
the mental health." 
Because of this type of thinking the emphasis on mental con-
2/ 
dition resulted in a new approach to education. As Burnham-
states: 
11 It emphasizes the fact that, besides the direct 
pedagogical results of the study of any subject, there 
are also certain secondary results, and it notes the 
significance of these for health. Many examples of 
such secondary results might be cited habits, atti-
tudes, neuroses, arrests, important both for efficiency 
and health • 
. The aim of school hygiene is not to make school 
work easier. On the contrary the aim is so to improve 
conditions that it can be made hard and that the 
pleasure that comes from intense and successful effort 
may be possible." 
)./ 
Burnham does not say that school injures health but neglects 
the opportunity to foster it. 
"Without hygienic consideration the pupil is 1n 
school four to six hours a day, five days a week, up 
to sixteen years of age or more, engaging in brain 
work, forming habits of attention or unattention, 
orderly or disorderly association and developing 
interests, healthful or unhealthful. 
1/William H. Burnham, "Mental Hygiene in the School, 11 Mental 
Hygiene (January, 1932), 16:27. 
2/Ibid., p. 28. 
j/Ibid., p. 35. 
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In the latter half of the 19th century a ~ast deal 
was· written by physicians about over-pressure and injury 
to health in the schools. A good deal of over-pressure 
still exists (1911) in same places. 
Parents and teachers alike are dissatisfied with 
work in the school. They are wont to think lightly of 
what is gained in the way of c onventional knowledge, 
but habits of mental health and efficiency, such as 
have been aescribed, would be of inestimable value. 
Thus it is not without reason that students of educa-
tion are beginning to demand a thorough re-organization 
of our schools on the basis of somatic and mental 
hygiene and genetic and experimental pedagogy." 
The increasing emphasis on the hygienic conditions in 
Jj 
the classroom is further reflected by Liss: 
"Full health involves both the emotional and 
somatic functions. We must consider those who are 
fortunate in natural endowment and yet are woefully 
inadequate in its utilization. It is this border-
line neurotic group which goes essentially unheeded 
and is most capable of affecting our culture. Learning 
is a process which involves the total human being, the 
psyche and the soma, one and non-divisible." 
The difficulty of understanding emotional learning and • y 
behavior problems is indicated by Cole who says: 
"In much physical disease we find the same patho-
gen in a given group of eases as for exampl e, the 
Tubercle Bacillus is the causative agent in Tubercu-
losis. In the learning process there is no pathogen. 
There are no consistent abnormal findings as poor ears, 
poor intellect, or poorly coordinated body. Moreover, 
in my experience, there is no consistent attitude of 
lack of interest, self-absorr.tion, or hostile environ-
ment, to mention only a few. 1 
l/Edward Lias, "Learning as a Psychosomatic :Problem," 
American Journal of Orthopsychiatry (July, 1947), 17:381. 
g/Edwin M. Cole, "The Neurological Aspects of Learning," 
American Journal of Orthopsychiatry (July, 1947), 17:390. 
8 
Children with emotional handicaps adapt themselves to 
1/ 
their deficiencies in various ways:-
11Each child responds differently some may be 
severe behavior problems, some simply seem to be lazy, 
and others spend all their energies on handwork. 
Thus the human organism., with its marvelous powers 
of adaption, compensates by fitting itself around its 
deficiencies." 
Cole concludes that our current groping in this field 
is expressed in the fact that we have no consistent psycho-
logical constellation about which we can build a de:finite 
pattern of etiology. Even laziness is something that needs 
evaluation. Laziness as a symptom is one of illness, for 
the growing organism has energy to spare :for the promotion 
of new experiences. The term l ·aziness should be more 
definitely defined as to its origin, whether it is a bio-
logical dysfunction or a :form o:f inertia due to equally y 
strong opposing forces. 2/ 
Richards and Simsarian suggested special schools and 
special classes within regular schools as a method of 
meeting the problem of educating children with emotional 
problems and normal intelligence. They give as their 
.Y/ 
reasons: 
1/Ibid., p. 389. 
~/Ibid., p. 389. 
1/Adapted :from Susan S. Richards and Frances F. Simsarian, 
1tReport From a School for Emotionally Disturbed Children,u 
Mental Hygiene (October, 1950), 34:6~3 • 
. .Y:/Ibid., p. 613. 
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"First, such a set-up gives us about 30 hours a 
week to observe a child's behavior rirst-hand, and in 
more varied situations than is possible in a play-
therapy situation alone. or course we have used school 
reports to broaden our diagnostic understanding or 
children 1 s problems, ·but such second-hand reports have 
limited values. 
Secondly we have a child in an environment that we 
can modiry to meet his needs ror a substantial part or 
his day. They have been removed rrom a rormer school 
situation which has been a problem situation. So with-
out a school ror disturbed children the child is forced 
to remain in his rormer school where he often loses 
ground as he is raced with his inability to be a part 
of a school group. He may leave school entirely and 
thus be cut off from the opportunities that school can 
offer. Excluded from school, he is thrown upon the home 
situation which helped to create his dirficulty. Thus 
the individual psychotherapy with the child and his 
parents becomes more difficult because the people in-
volved are ~ersed ror 24 hours of the day in the 
situation that had fostered their dirficulties." 
11 Six years later Birch made a survey ot schools in the 
50 largest cities in the United States from Which he concluded ,, 
that important steps are being made in individual adjustment 
with emphasis on the prevention and correction of maladjust-
ment. From his study or current practices Birch concludes 
that there are three steps inherent in the school programs 
• studies: The first step is that of general prevention in 
which teachers and parents work together to create a 
teaching situation that minimizes conditions giving rise to 
disciplinary problems. The second step is correction in the 
classroom wherein direct and consultative assistance is given 
' to the teacher by professional helpers. Some or the problems 
1/Adapted from J. W. Birch, "Special Classes and Schools for 
Maladjusted Children," Exceptional Children, (May, 1956), 
22:332-37-
10 
are not solved by these two steps, hence the necessity o~ 
step number three: removal ~rom the regular classroom to a 
special Class · _or . 8. .. :Bp_e.eial_ ~chool. 
Relative to Birch 1 s step three, the writers feel that a 
further statement and clari~ication of the problem o~ 
handling emotionally disturbed children within the school 
11 
system made by Kvaraceus is of great current signi~icance. 
He said that while; 
" •••• operating on dime-store budgets schools have 
tried to become all things to all youngsters under 
compulsory school age. 
There is a strong tendency for schools to abscond 
from their original function and to take on new 
functions even when little or no ~inancial support is 
~ortheoming. 
This can be seen in many states including 
Massachusetts that have set up custodial and training 
facilities in public schools ~or extremely retarded 
children who are by legal and psychological definition 
not educable. 
A similar deflection from original function can be 
seen in . the schools' valiant but losing battle in dealing ' 
with the hard core of delinquents. Many are emotionally , 
disturbed or socially damaged, hence, requirehospitali-
zation or treatment rather than instruction. 
This should be forthcoming from same other insti-
tution than schools, whether on an inpatient or out-
patient basis. 
Since the boundaries between mental health and 
illness. are not precisely marked, there are many youths 
in the classrooms today who are suffering from minor 
or major emotional disorders. 
1/William Kvaraceus, The Boston (Massachusetts) Herald, 
March 10, 1958. 
11 
Compulsory school attendance laws, lack of any 
community resources to care for emotionally disturbed 
or socially maldjusted youth leave in the classroom 
today many pupils who are not in a position to profit 
from instruction and who frequently interfere with the 
learning of other pupils. 
The regurgitation of this problem can be seen in 
the recent mass expulsion of 644 difficult delinquent 
or disruptive children from the New York City Schools. 
This is only a small fraction, roughly one third of the 
total number of delinquents in New York City. Expulsion 
to the street is no solution it may even aggravate 
the problem. 
Nevertheless, to use the schools as a convenient 
community deep-freeze storage center for any and all 
youths is neither to help this type of youngster nor 
is it to improve the quality of the schools' efforts." 
3. PSYCHOLOGY 
In studying the history of psychology as it bears upon 
a study of the mentally ill child we need go back no further 
than the origin of functional psychology. All previous 
psychologies were essentially of the arm-chair variety and 
had little or no influence in applied study. Regarding this, y 
Ragsdale says in part: 
"As a protest against this barrenness of practical 
values and in consequence of an increasing interest in 1 
bodily activity, the functiona'l;; ~ school originated during I 
the first few years of the century. Functional psych-
ology represents a shift of interest from pure science 
to a science which can be applied. It represents, 
besides, a shift of interest from the purely •mental' 
toward an interest in bodily activity. It is -concerned 
with an attempt to understand mind not as an isolated 
1/Clarence E. Ragsdale, Modern Psychologies and Education, 
The Macmillan Company, New York, 1932, p. ~2. 
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fact but as a factor of prime ~portance in adapting man 
to his environment." 
It was in the early years of the current century 
11 (1903) that mind and body were brought together and the 
foundation laid for an empirical study of their combined 
fUnctions in adapting the human organism to its environment. 
This school of thought was called functional psychology. 
Another movement of historical importance to the pur-
poses of this study is one which 1 although it does violence y 
to the laws of natural science, offers an assumption that 
may prove of value in explaining emotional disturbances. 
This is the school called hor.mie, or purposive, psychology. 
It has as a principle tenet the theory that every indivi-
dual is activated by a central driving force. In discussing 
:JI 
this central drive Ragsdale says: 
"These driving forces have had many names. They 
have been called instincts, emotions, desires, wishes 1 
impulses and the like. In contrast with the increasing 
tendency toward a mechanical explanation of human 
activity 1 these psychologists insist upon the impor-
tance of purpose and desire in human affairs. This 
attitude toward psychology can be called purposive, or 
hormic.n 
Another psychology of importance to this study is the 
w Gestalt school. Originating in Germany in 1912 this 
2.1 
theory emphasized the unity of the human organism. 
l/Ibid., p. 
2/Ibid., p • 
.,2/Ibid., p. 
11· 
85. 
83. 
it/Ibid., p. 84. 
~Ibid., p. 84. 
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A given stimulus does not necessarily produce a given 
response, but will produce a response that is dependent upon 
the total mental state at that particular time. 
Because of its contribution to an understanding of 
human development, and because it offers an explanation of 
how mental illness and emotional disturbances may occur 
independently of an abnormal neural structure, the Gestalt 
1/ 
psychology as represented by Koffka will be discussed at 
length. 
Since there seems to be general subscription to the 
psychoanalytic theory of subconscious and conscious mind and 
the importance of their relationship in emotional adjustment, 
it seems worthwhile to seek a neural structure that might y 
account for this mental division: 
"Every animal has •an old brain' and a •new brain', 
the old brain being the spinal eord, . the medulla 
oblongata, the cerebellum, the kind brain, the mid-brain, 
and the olfactory lobes; and the new brain being the 
ce~ebrum • 
••• in man, ••• , those phases of his behavior which 
take place through the functioning of the 'old brain' 
alone, without any cooperating of the cortex, appear . to 
be unconscious. Since the •old brain• gives rise to no 
experience, man knows as little bf. way of it as he does 
of what is happening on the moon. ' 
1/Kurt Koffka, The Growth of the Mind, Robert Morris Ogden, 
Translator, Harcourt, Brace Company, Inc., New York, 1931 
p. 23. 
g/Ibid., p. 24. 
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An insight into the nature of the conflict between t he pupil 
and an adult imposed worl d may be gained by an understanding 
of the uneveness of growth and the interdependence of 
11 
maturation and learning: 
"A fine example of the parallel development of 
organ and function is found in the cerebellum, the 
organ Which controls bodily equilibrium. That all 
parts of the brain do not develop in the same rhythm, 
and that different epochs of particularly rapid growth, 
are facts or laws of mental deve~opment to which 
reference has already been made. Now the cerebellum 
grows very slowly in the first five months then 
suddenly i t begins to develop faster, until finally it 
attains its greatest rate of growth in the last half of 
the first year and in the first half of the second year 
reaching its full size towards the end of the fourth 
year. The time at which its greatest increase is indi-
cated at the end of the first year, is also the time 
when the child is learning to sit and to walk 
activities requiring the effective regulation of bodily 
equilibrium which the cerebellum supplies." 
y' 
In rejecting the reflex-arc system Koffka says: 
"··· a connection between two different functions 
is possible without the provision of a special mechanism 
to account for it." 
In the pattern theory neural structure and function )./ 
are not specifically correlated: 
11We are no longer in a position to correlate any 
reaction with any specific devices of the nervous 
sys tem. The same reaction may take place with a changed 
nervous structure, and the same nervous structure can 
give rise to different responses. Each response is now 
conceived more or less as a function of the total 
organism. 11 
]/Ibid.' p. 6o. 
2/Ibid., p. 76. 
2/Ibid., p. 120. 
15. 
Even in the emotionally disturbed child there is a 
consistancy of motivation, though his behavior is highly 
inconsistent. He reacts to the same laws of behavior that 
govern the normal child. There are three general areas of 
behavior determinants: motivation, physical environment, and 1 
social situation. Of these only the first is constant in the 
I/ 
individual. In his discussion of this relationship Koffka 
says in part: 
ni myself, have reached the following conclusion: 
On aceount of his psychophysical structure an~ individual 
posses certain properties. These properties, together 
with his external social and physical situation, con-
stitute the conditions of his behavior. When the 
individual makes a certain reaction •a•, it is un-
necessary to assume for it a certain -mechanism •A•, 
because the same structure of the individual which in 
Whole or in part occasions reaction •a• under one set 
of conditions may occasion a quite different reaction 
under another set of conditions. What we inherit, 
then, is not a reportory of particular reactions, but a 
set of internal conditions of response, which together 
with external condtions, physical and social, co-
determine our behavior. If we inherit anything specific, 
it is certain needs or stresses which pull us in certain 
directions. These needs or stresses result in responses 
which greatly vary with the external conditions under 
which the behavior occurs, yet remain constant in the 
direction of satisfying the needs which gave rise to 
them11 
The influence of need, the flexibility of learning in 
fulfiiling those needs, and the consequence of wrong learning 
2/ 
are inherent in the following discussion:-
1/Ibid., p. 121. 
~/Ibid., p. 123. 
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"If we refer to fundamental needs, man has many 
instincts; but if we refer to stereotyped ways of action 
man has vary few instincts. The ways in which funda-
mental needs are satisfied can be largely modified by 
experience; and the more capable an organism is of 
learning, the more ways it will find in which to act. 
Since, of all living creatures man possesses the greatest 1 
capacity of learning, it follows that the ways of 
satisfying his needs will be more variable than that of 11 
any other animal. If one thinks of instincts as rigid 
types of behavior, one will find few if any of these in 
man. On the other hand, the fundamental needs of man 
will influence his conduct quite as much as such needs 
influence the behavior of animals lower in the scale of 
life." 
As the child develops he normally learns the things that 
are necessary to maintain the degree of independence demanded 
at various stages of growth. This learning is in four general 
areas and of a kind to match the area. They are motor, 
sensory, sensory-motor, and ideational learning. Independence 1 
and emotional happiness depends upon the individual's ability 
to learn in all of these areas. 
1/ 
Koffka - says: 
"··· it is possible to differentiate roughly four 
different ways in which the mind grows. 
1. The first is concerned with purely motor-
phenomena. Movements and postures which appear at the 
beginning of life must be carried out with greater 
completeness; new movements must be built up and made 
more or less perfect. Beginning with the activities 
of grasping and locomotion, one attains in due course 
the ability to speak, to write, and to perform musically, 1 
gymnastically, in sport, in play, etc. 
1/Ibid., pp. 161-162. ~I I 
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2. The second way of development lies in the field 
of sensory experience. Here the magnitude of the task 
is even more obvious. We have already tried to show 
how simple must be the first perceptual phenomena of 
the human being; although this simplicity is to be sure, 
of a quite different sort from that of the so-called 
'simple' sensations. Out of thse rudimentary phenomena 
of dawning intelligence, our richly furnished, multi-
colored, and finely organized outlook upon the world 
must evo~v$. We have seen that, amid a multiplicity 
of things supplied by the environment which might be 
operative upon the child, only a very £ew are at any 
time effective. In the course of his development, 
however, this multiplicity must be mastered. The re-
quirements which the adult's life brings to bear upon 
his behavior are so numerous that they can in no wise 
be satisfied by the primitive phenomenal configurations 
of infancy. Gradually, therefore, the phenomena of the 
child •s mind must be adapted to the innumerable stimuli 
which arouse them •••• Briefly stated, the primitive, 
disjointed phenomenal patterns of infancy must be re-
placed by an integrated, numbered, and effectively 
composed outlook upon the world.n 
3. But external and internal behavior are not two 
opposed and isolated systems; for in truth the problem 
of behavior is to carry out appropriate actions which 
involve the motorium in situations that are mediated 
to the individual through his sensorium. Along with 
purely motor and purely sensory acquisitions, we must, 
therefore, place those which are at once sensory and 
motor; meaning thereby the coordination of explicit 
with implicit forms of behavior, and those adjustments 
of movements to phenomena without which an individual 
could never lead an independent life." 
11 4· Whereas originally the reaction follows 
directly upon the stimulus, intervening members become 
more and more numerous, and more and more important, as 
development progresses. Our most significant accomplish-
ments rest upon their employment, and their acquisition 
is therefore an essential task of development. By means 
of these intervening members, we are able to disengage 
ourselves more and more from oar immediate surroundings, 
and it is in this way that we are able to control nature 
1/Ibid., p. 165. 
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to the degree that we do. Education rinds one of its 
chier taks in promoting this kind or development; ror 
the best of what we learn at school is not the sum of 
positive knowledge acquired, but that we learn to 
think, so that we can assume an independence which rests 
upon an ability to supplement the situations that 
conrront us with appropriate intervening phenomena." 
According to the Gestalt theory instinctive behavior 
involves no learning and no memory. Any improvement in an 
inherited runction can be ascribed to maturation. 
The problem of learning is the problem or memory and 
achievement. All learning is ~heritable achievement and 
does not take place according to the traditional specirie 
laws of learning, but according to 'insight• or an under-
stand+ng or the material that results in a whole pattern. 
Even in imitation, by which most human learning takes place 
we imitate, not specific parts or actions, but the whole 
person or activity. 
The seriousness or not being able to comprehend, in a 
given situation, a conrigural pattern is implicit in the 
1/ 
rollowing discussion:-
"vn th rererence to the rae ts revealed in processes 
of mechanical learning, we are therefore led to conclude 
that all learning requires the arousal of configura! 
patterns. 
l/Ibid., p. 247· 
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When we have thus set aside, as not basic, the 
presupposition of the principle of trial and error, 
which is the principle of 1frequency 1 , it follows that 
repetitions without the achievement of a configuration 
remain ineffective whenever they are not positively 
harmful. Practice means the formation of a figure, in 
the broadest sense, rather than the strengtheing of bonds 
of connection." y . 
Koffka further states: 
" ••• , imitation is a powerful factor in develop-
ment • . Most of the things we learn are acquired, not 
through our own discovery, but through the comprehension 
of models or, in later years, by means of instructions 
expressed in language. Apprehension in this way con-
stantly becomes an easier achievement; though in the 
beginning imitation is scarcely less difficult than a 
new discovery. Despite these difficulties, man never 
learns so much in the same period of time as he does 
when a child; and in childhood learning is always an 
achievement of a high order. Therefore one should not 
speak thoughtlessly of the actions of a •mere child'; 
one ought rather to respect the period of childhood - on 
account of the extraordinary fullness of its achieve-
ments." 
The importance of psychology to general education and 
particularly to the education of emotionally disturbed 
children was recognized by the American Council on Educa-
2/ 
tion- when it organized a group of twenty experts, from 
various branches of knowledge, that bear on education, for 
the purpose of evaluating the understanding of emotional 
processes and their effect on education. 
1/Ibid., p. 251. 
£/Adapted from Daniel A. Prescott, "Conference on Emotions 
and the Educative Process," School and Society (September, 
1934), 40:397. 
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The group concluded that, since emotion emanates £rom 
the lower brain centers its expression is standard and 
untrainable. However, the cortex evaluates emotion 
provoki ng situations and can, in part, control emotional 
reactions. The task o£ education is to induce cortical 
learning that reorients or presents the arousal o£ emotion. 
To prevent both excessive £rustration and anarchistic freedom 
education must take as its goal the achievement of an optLmum 
balance between desire and realization. 
It was emphasized that .experience is a major factor in 
patterning our desires. This fact is of particular potency 
in learning how to satisfy sexual needs in culturally approved 
ways and in understanding the manner in which family 
relationships, such as parental overprotection, parental 
rejection or sibling rivalry, determine the emotional needs 
of school children. It was decided that by varying the 
cultural media the patterns through Which the individual seeks 
to achieve his desires may be modified. Only through such 
processes can educators protect the emotional stability of 
school children. Deviations to any helter-skelter pattern 
of curricula planning, where one offering only is made to one 
and all, can foster the seeds that develop emotionally 
disturbed children. 
21 
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Further confirmation of the efficacy of altering the 
y' 
environment is found in Wagoner. She believes that both 
desirable and. undesirable learning takes place according to 
the opportunities afforded for the individual to react to 
his environment. 
It follows that when a child's opportunity to react is 
restricted, through fear or confinement, little learning will 
result. Furthermore, when.his environment is filled with 
undesirable elements his learning will be harmful. When 
little except wrong learning occurs prior to school age it 
is not difficult to understand why a child will have a 
disturbing emotional reaction to the school situation. 
Wagoner believes that learning is difficult for the 
child because it takes place in many fields at the same 
time. These learnings sometimes aid and sometimes interfere 
with one another. 
She places great emphasis upon the ability to inhibit 
2/ 
meaningless stimuli.- Unless a child can do this he is 
distractible, a condition which varies from a milder form to 
a manic state. 
!/Adapted fram Louisa c. Wagoner, The Development of Learning 
in Young Children, McGraw-Hill Book Company, Inc., New York 
and London, 1933, pp. 2-3 •. 
2/Adapted from Wagoner, pp. 23, 67-78. 
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The process of training and learning must wait upon 
maturation and motivation if a child is to learn willingly 
and become neither docile nor negativistic. A child's 
interest and enthusiasm for acquiring a given skill is a 
good working guide for determining ~en he is ready to learn. 
Concerning the place of emotion in the life of the y 
child Wagoner says: 
"The goal of emotional training is the development 
·of a rich and deep emotional life which finds expression 
in ways that are acceptable both to the individual and 
to the group. The methods of training used all too 
frequently imply that this goal is one of elimination 
and confinement. Unfortunately both of these methods 
come easily to hand and are apt to be used unthinkingly 
in training just because of their immediate effective-
ness in settling matters for the moment. 
"To smother emotion may transform it into a harm-
.ful thing ~;: To eliminate emotion is to restrict the vigor 
and efficiency of the individual and to limit his 
enjoyment of life. From the standpoint o.f mastery of 
the emotions, either is bad. The desirable thing is to 
preserve both strength and variety of emotional response." 
Emerging from an examination of the various schools of 
psychological thought there is preponderant the idea that 
every individual carries his own set of drives and abilities 
and that these factors form a unique pattern. Consequently, 
it necessarily follows that every school child will re-
spond differently to a given instructional situation. When 
these differences are far .from the •norm' an educational 
problem exists. This problem is often an emotional one and 
Yr6id., P· 148. 
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may result in removal of the pupil to a special class or 
special schoo1· where understanding of the individual and 
consequent individual programming are P~jsible. 
Substantuating this view Ragsdale - says: 
"If we could so organize school work that each 
pupil could progress at his own rateJ some pupils 
should be expected to do as much in half a year or 
even less as others do in a full year." y 
Furthermore: 
"The important results to be gained through 
individualized instruction are: (1) permitting 
specialization in accordance with special abilityJ 
(2) adaptation of subject matter to the stage of 
adv~cement of the pupilJ (3) provision for learning 
at that rateto which the pupil is suited, and (4) 
provision for individuality 1n mthod of study.~ . 
The writers conclude this section by pointing out the 
importance of the educator in the handling of emotionally 
disturbed children. T.he emotional and the intellectual 
, processes are inextricably inter-woven and even the emotionsJ 
1 to a large extent, are learned. ~ Kingsley says: 
"It (learning) enables him to adjust adequately 
to his . social and physical environment • . We 'live and 
learn•, and by learning we may live better or we may 
live worseJ but we are sure to live according to .what 
we learn." 
I. 1/Clarence E. Ragsdale, op. cit., p. 235 •. 
2/Ibid. J p. 250. 
1/Howard L. KingsleyJ The Nature and Conditions of Learning, 
1 .Prentice-Hal1J Inc., New YorkJ 1946, pp. 2J 26 J 413, . 31. 
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"But positive change of governing tendencies, 
which result in bad habits, the fixation of error, 
and undesirable attitudes, is quite definitely learning, 
It 
. . . . 
''The foWldation of mental ill-health is often 
laid in faulty emotional habits acquired in child-
hood." 
"Learning is the development and modification of 
the tendencies that govern the psychological functions. 11 
4. PSYCHOANALYSIS 
Growing from the treatment of nervousand mental 
disorders, this school developed independently of the main 
1/ . 
body of psychology.- In attempting to explain abnormal 
behavior the psychoanalysts contributed two theories of 
importance to this study: They are the idea that the sub-
conscious mind furnishes the energy for all our mental life, 
and that early childhood is the most important period in the 
development of character and personality. y 
In 1928 ][,,ow, in discussing the relationship of teacher 
and pupil, saw unconscious desires in both as being poten-
tially the basis of a situation full of adversity. The 
teacher is in a position of authority and can act out on the 
pupil her desires of self-esteem, self-love, and sadism. The 
child sees the teacher as a parent figure and may gratify his 
1/Adapted from Clarence E. Ragsdale, Op. cit., p. 84. 
2/Adapted from Barbara L.ow, Psycho-Analysis and Education, 
Harcourt, Brace and Company, New York, 1928, pp. 46-47 
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impulses of narcissism, exhibitionism, and various reactions 
against the father-mother complex. 
However, this same relationship affords opportunities y 
to develop the sublimating impulses: 
11 
••• thereby lifting the undeveloped individual 
from his more primitive level to new and more advanced 
levels of feeling, thought, and action, and thus, as 
Freud has put it, utilizing the process of Education to 
achieve the substitution of the Reality-procedure for 
the Pleasure-principle as the basis of action." 
2/ 
To achieve a good relationship with the pupil - the 
teacher must know his own psyche, have a knowledge of the 
pupil's psychic life and the power of getting into it, and 
must have achieved a fairly satisfactory fullfillment of 
his own more important desires. He must also understand 
the connection between intellectual and emotional processes 
because emotions are the dynamic basis of all learning. 
Since the early years are the most formative of the 
unconscious the child brings to teacher and classmates the 
same attitudes he has formed towards his parents and sib-
lings. 
The unconscious is the wee-spring of all our energies 
and the storehouse of all our wishes. When a child has a 
strong conflict between his wishes and his Super-ego ideal, 
]/Ibid., p. 47. 
2/Adapted from Barbara Low, pp. 52-56, 59. 
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he may appear to be incapable, idle, or apathetic. 
On the other hand the child needs to experience 
1/ 
authority. Low- states: 
11 The Parent-ideal, from which he makes for him-
self a pattern of behavior is the source of his own 
later Ego-ideal, and both in following along its lines 
and in reaction to it he gains power over himself and 
further fruition." y 
Concerning emotion and intellect Low says in part: 
u ••• forgetting is not due to a mental process 
but to an emotional one. Repressed love and hate, 
guilt with its accompanying fears, curiosity these 
are all important agents in disturbing, or even pre-
venting, intellectual processes, and therefore an 
understanding of these forces and their manifestations 
in behavior are essential to the educator." 
A guilt feeling may make it impossible for a child to 
:J.I 
progress beyond a certain stage, since to proceed further 
may represent gratification of emotional sexual feelings. 
Then curiosity is repressed to avoid punishment. 
Problem solving may be completely inhibited because 
of guilt feelings connected with early curiosity concerning 
the relationship between mother and father. 
The emotional life of early childhood may lead to many y 
inaccuracies in school work: 
1/Ibid.' p. 69. 
2/Ibid., p. 112. 
1/Adapted from Low, pp. 127, 130. 
lJ:/Ibid., p. 130. 
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"A state of confusion leading to inaccurate 
observation, hearing, or reproduction may be brought 
about by strong emotional disturbances in the uncon-
scious. So mugh of the child's very early life is 
preoccupied with early curiosity and fear concerning 
the sights, sounds, and doings concerned with the 
grownups, especially his parents, that there is ample 
opportunity for guilty feelings to attach themselves 
to the acts of seeing, hearing, repeating, and re-
membering •••• L.ack of concentration is mainly due to 
a puShing away of the given train of thought by another 
thought or thoughts." 
Sublimation is that process by which the emotional 
desires of the child are given outlet in closely related 
1/ 
activities having greater social value.- It is a most 
valuable tool for the educator if he knows its nature. 
The process of sublimation is most active in childhood. 
It is an unconscious process. To be effective there must 
be a psychic connection between the original sexual need and 
its new manner of expression. The correspondence between 
the old and the new activity must be accurate and specific. 
Sublimation is a way of using the instinctive impulse and 
their inherent pleasure so that they will not have to be 
repressed. 
y' 
In regard to repression, Low says in part: 
"Repression is negative, increases the disposition 
of the psyche to disease, and is uneconomical, para-
lyzing or even extinguishing valuable mental energies." 
1/Adapted from Barbara Low, pp. 142-149. 
2/Ibid., p. 150. 
28 
Evidence reveals that the child enters the school 
situation with speei:t'ie problems e:t':t'ecting his emotional 
stability or instability. 
1/ 
Freud - says: 
"The price which the child has to pay :for detaching\ 
himself from his parents ia their incorporation in his 
own personality. The success ot this incorporation is 
at the same time also the measure ot the permanent 
success ot education." 
What psycho-analysis can contribute to the solution 
2/ 
ot this problem was summed up by Freud,- in 1935, When She 
said: 
"I maintain that even today psycho-analysis does 
three ;things for pedagogies. In the .first place it is 
well qualified to o.f:t'er a criticism o.f existing 
educational methods. In the second place, the teacher•s l 
knowledge o:t' human beings is extended, and his under- ~ 
standing of the complicated relations between the child 1• 
and the educator is sharpened by psycho-analysis, which 
gives us a scienti:t'ie theory o:t' the instincts, ot the 
Unconscious and o:t' the. Libido. Finally, as a method of 
practical treatment, in_. the analysis ot children, it 
endeavours to repair the injuries Which are inflicted 
upon the Child during the processes ot education." 
However, by 1954 psychoanalysis was able to throw .more 
1 light on the ego, the psychic center ot learning. The reason 
I 
1 for this increased emphasis on the learning function was 
11 
summed up by Pearson when he said: 
1/.A.nna Freud, Psycho-Analysis :for Teachers and Parents, 
Ba~bara Low, Translator, Emerson Books, Inc., New York, 
p. 87. 
y'Ibid.' p. 104 • 
..l/Gerald H. J. :Pearson, 
the Child, W. W. Norton 
II 
• p. 25. 
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"Originally psychoanalysts were interested largely 
in studying the unconscious, the vicissitudes o:f in-
stincts and the psychosexual development o:f the child. 
In the last thirty years, however, they h~ve been :forced 
by their patients to direct their attention to a study 
o:f the resistances and methods of de:fense which the 
patient uses to prevent himself :from becoming conscious 
of his unconscious. Out o:f the study of these de:fense 
mechanisms they have learned a great deal about the 
:functions and dynamic structure o:f the ego. It seems 
to me, therefore, that the time has came to attempt 
to bring together the data obtained through psycho-
analytic research on the structure and functions of 
the ego, and the in:fluences which the other parts of 
the mind exert on it, Which I believe constitutes the 
main psychoanalytic contribution to the knowledge of 
the learning process, so that the educator can begin 
to correlate these findings with the results of his 
own extensive and intensive investigations into the 
process of learning." 
The ego, acting as intellectual monitor, is influenced 
by internal and external forces. Concerning its role in 
.!1 learning and learning disability Pearson says: 
"Clinical studies indicate that the various factors 
which hinder the ego in its ability to learn may occur 
as a result of influences on the ego from the external 
world, as the result of influences on the ego which 
emanate from the superego or the instinctual life, or 
as a result of a disorder in the ego itself. This may 
be a disorder in the :function of the ego itself or in 
the organic substratum of the ego- the central nervous 
system. 11 
There are disorders of learning resulting :from neurotic 
conflicts that do not directly involve the process of learn-
2/ . 
ing. Among these are unpleasant conditioning experiences, 
1/Ibid., p. 27. 
~erald H. J. Pearson, Psychoanalysis and the Education o:f 
the Child, W. W. Norton & Company, Inc., New York, 1954. 
p. 27-42· 
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disturbed object relations, (hatred or :rear of teacher and 
other pupils}, deflection of attention, and intrapsychic 
conflicts. 
There are also disorders of learning wherein the learn-
ing process is directly involved in the neurotic conflict. 
1/ 
Of these Pearson- says: 
"Learning of any kind, but particularly the 
learning of' scholastic skills, is a function of' the ego. 
The energy utilized by the ego and by the superego 
emanates basically from the instincts. It would seem 
probable that certain learning dif'f'ieulties arise 
because the learning process becomes part of whatever 
intrapsychic conf'licts are proceeding between the 
three parts of the personality, rather than simply 
because the attention has been def'lected £rom the sub-
ject to be learned to the intrapsychic conflict." 
-. 2/ 
There may be an inhibition. of' the use of learning:-
11Here the ability to take in knowledge, to digest 
the knowledge, and to give it out all function per-
fectly. The difficulty lies in the inhibition of' the 
use of the learning. In this the disorder very closely 
resembles eexual impotence. Disorders in the use of' 
learned knowledge usually are an expression of the 
fear of sibling rivalry or the result of f'eelings of' 
guilt or the dread of castration." 
. ~/ 
The capacity to take in knowledge may be impaired: 
"Curiosity, the desire to know by taking in 
through the avenues of sensory intake, is an important 
basis f'or learning. This psychic f'aeulty is closely 
related to the need of the young baby to take in f'ood 
through the mouth and to get pleasure from putting 
articles in the mouth. In fact, the former may be a 
1/Ibid., p. 42. 
2/Ibid., pp. 44, 66, 70. 
J/Ibid., p. 66. 
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partial displacement of the latter. Curiosity may be 
injureddirectly if the child is puniShed for his 
curiosity or becomes frightened or upset by what he 
learns through his inquisitiveness. It can be injured 
also indirectly if adverse influences cause the child 
to suffer fear, pain, or displeasure as a result of 
his mouth activities during his very early life." 
Fixation of oral conflict may have a drastic effect on 
1/ 
learning:-
"Difficulties in learning arise not only from 
disturbances in the ability to take in knowledge, a 
disturbance . of the machanism of oral incorporation, 
but .also f rom disturbances in the ability to associate, 
correlate~ and assimilate the incorporated knowledge, 
i.e., in the ability to digest it. This is the most 
serious type of learning difficulty." 
There are also those disturbances resulting from lack 
of proper relation to reality, as in schizophrenia, and 
the lack of ability to tolerate anxiety. In this case the 
2/ 
as Pearson says:-ego has not been properly developed. 
".A.s a consequence, (of reversing parent-child 
relationship}, the development of the ego defenses of 
repression, reaction formation, change of aim, and 
sublimation, i.e., the devel·opm.llnt of the organization 
of the ego is greatly retarded. Sexual curiosity is 
not changed into curiosity about the nonsexual aspect 
of the world, but remains sexual curiosity and is 
gratified directly. :Such children have at their 
disposal no energy to learn, and their desire to learn 
cannot be stimulated, even by making the subject to 
be learned as interesting as possible. They will 
begin to learn only when they are subjected to the 
slow educational process of being compelled to post-
pone immediate gratification of instinctual drives, 
and to begin to tolerate the anxiety which necessarily 
must arise during this educational procedure." 
1/Ibid., p. 70. 
2/Ibid., p. 81. 
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Since the emotions play so important a part in all 
areas of learning the teacher of emotionally disturbed 
children is obligated to attempt an understanding of this 
complicated proeess. Knowledge of the dynamic relationship 
between the instinctual drives and the curriculum content 
should be as much a part of the teacher's tools as is the 
achievement test. The psychoanalytic explanation of the 
learning process involves this relationship. Because of 
its importance the following lengthy quotation is justi-
y' 
tied. In describing the learning process, Pearson says: 
-r= -
"Four steps are necessary for learning. First, 
there has to be the projection of instinctual libidinal 
impulses onto the subject matter to be learned. These 
invest the subject matter with interest and arouse the 
individual's desire to make them part of himself. Only 
a small part of this interest results from the way in 
which the teacher presents the subject matter 
although this is very important. T.he major part of 
the interest is det.ermined by whether the subject matter 
presents a possible way for the discharge of instinc-
tual energy for the particular individual at that 
particular time. Second, the ego has to be in agree-
ment with the projected libidinal impulses. It has to 
be able to come to terms with them; otherwise it will 
defend itself against the projected instinctual im-
pulses and refuse to be interested in making the sub-
ject matter part of himself. The third step will be 
the introjection of the matter to be learned along 
with the projected instinctual impulses. In this way 
the matter to be learned becomes part of the psychic 
reality of the individual. Fourth, there has to be 
a secondary differentiation of the projected instinc-
tual impulses from the matter that has been learned, 
so that the latter becomes an acquisiton and is 
differentiated from the impulses, which themselves 
may have components which are frightening to the ego." 
Yibid., P· 118. 
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The teacher of emotionally disturbed children is 
well acquainted with the distl.l.rbance in their eating habits 
and their insistence on eating in the classroom. Eating 
and reading are oral intake activities. Also, the teacher 
needs all the help he can get in forming a favorable re-
lationship with the child. An experiment in allowing eating 
!l 
in the classroom may be justified by the following remark: 
"There are certain children with so much oral 
need that they can both eat and learn well at the 
same time. Neither learning nor eating alone can 
satisfy this need, and if eating is forbidden, there 
is so much unsatisfied desire that the regression I 
mentioned earlier takes place, and they do not learn 
so well. ~lao, eating has an important connection 
with object relationships, which form an important 
part of the learning process." 
In presenting this material for the use of the class-
room teacher the writers express belief that much of psycho-
analytic knowledge can be used to further the aims of educa-
tion. However, the teacher is not, and cannot be!,• a psych-
analyst. The relationship between a therapist and his 
patient precludes the type of learning that is the aim of 
the educator. Conversely, the pupil-teacher relationship 
would be destroyed by any attempt at deep therapy. Nor can 
the teacher hope to prevent all mental illness. 
2/ 
As .Fearson-
says: 
1/Ibid. , p. 135. 
2/Ibid., p. 337. 
• 
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"The causes of these conditions do not always 
lie in inadequate and improper education or in 
improper parent-child or teacher-child relationships. 
Frequently they result from traumatic accidents which, 
because they are acts of fate, cannot be foreseen and 
therefore are unpreventable or from differences in 
the strength of the instinctual drives." 
5. SPECIAL EDUCATION 
The preceeding sections of this chapter represent an 
attempt to explore those theoretical disciplines that were 
thought t o hold the greatest promise of explaining how it 
is pos s i ble f or mental illness and -' emotional disturbance to 
occur, why it does occur, and in what way it affects learning • . 
The present section is devoted to a report of the literature 
in that field which is concerned wit h making an application 
of the theory • . 
The first significant · report in the education of y 
emotionally disturbed children was made by Blanchard in 
1932. .She reported the case of a little girl who had been 
a good student until a substitute teacher ridiculed her for 
making a mistake. From then on she got everything wrong. 
There was a case of another girl whose mother contin-
ually shunted her attempts to get attention by telling her to 
go read a book. This pupil came t .o associate reading with 
her mother, andin self-defense she re~ected both, thereby 
1/A.dapted from Phyllis Blanchard, "Educational Disabilities 
and Emotional A,djustment", Vocational Guidance Magazine, 
(January, 1932)), 10:165-169. 
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forming an emotional block against reading. 
From these and other case studies Blanchard concluded 
that learning disabilities and emotional adjustment are 
closely allied. 
1/ 
The foll owing year Dalton - reported great success in 
a special school that was set up to provide for emotionally 
disturbed pupils from 200 schools. They were kept for a 
minimum of one year and could be kept until they graduated 
the eigth grade. They were grouped according to: (1) age, 
(2) mental age, (3) I. Q., (4) educational achievement, (5) 
mechanical aptitude, (6) educational disabilities,, (7) 
interest in free-hand drawing, (8) interest in mechanical 
drawing, and (9) personality characteristics. They were 
kept in a receiving room for one week while undergoing 
physical and psychological examinations. 
Objectives of the school were: physical and mental 
health, cleanliness of body, mind and speech, courtesy, and 
the fundamentals of education. y 
In 1941 Monroe stated that there were two types of 
behavior problems: (1) those caused by hereditary or patho-
logical factors, and (2) those caused by interactions between 
YAdapted from Isabella Dalton, "The Montefiore School, An 
Experiment in Adjustment", Journal of Educa.t:Jon apd Spp1ologJ, 
(March, 1933}:, 6:482-490 .. 
2/Adapted from Walter s. Monroe, Editor, "Encyclopedia of 
·Educational Research", The Macmillan Company, 1941. Under the 
Auspices of the American Education Research Association. p. 91. 
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the child and his environment. In terms of etiology he gave 
two general types of cause which give us a basis for 
1/ 
classification: 
11The first of these types is concerned with the 
direct effect upon the child of his environmental 
experiences. 
Either he does not have an opportunity to learn 
a socially acceptable form of behavior, or, as a 
corollary to this, he learns (or may even be taught ~ 
a definitely socially unacceptable one. Such cases 
are illustrated by the child Who swears because his 
father swears or who plays hookey because he is led by 
an older boy. 
In the second the effect of the environment is 
not so evident. The condition of the child's lif'e at 
home, or sometimes in school, are such that he develops 
attitudes of uncertainity, inferiority, insecurity, 
anxiety, and so on which are then made evident by his 
overt behavior. He may accept such acquired traits 
as inevitable and shrink !'rom experiences that reveal 
them to others or he may attempt to compensate for 
them. The first instance is represented by the shy, 
retiring, child, the youngster who cries easily, or 
the child with excessive timidity. The compensation 
may be shown in bullying, exaggeration, conceit, and 
so on. The experiences responsible for any behavior 
are furnished by . three major environments the 
home, the community, and the school." 
He further states ·that low achievement may be either 
a cause or an eff'ect of problem behavior. The able student 
may !'ail because of a disturbance, while the slow learner 
may compensate for failure by disturbing behavior. 
2/ 
He concluded - that research was needed along four 
lines: (1 } Develop case research, (2) use case material 
1/Ibid., p. 91. 
2/Walter S. Monroe, QE. cit., p. 93. 
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more precisely, (3) know in greater detail the effects of 
treatment procedures on the children, and (4} know the 
effects of school teacher, classroom, etc. on behavior 
development of the child. 
In many instances school offers an opportunity for 
escape from an unpleasant home situation. 
1/ 
Merritt- visited a former pupil in a hospital ward 
for the criminally insane and as a result of his experience 
with this boy suggested that school should offer a new world 
to such pupils. This, he says, can be don~ by use of field 
trips and resource speakers from distant lands. The class-
room becomes something enjoyable to attend rather than a 
frigid atmosphere of competitive strain and constant pressure. 
One situation can calm a disturbed pupil while the other can 
further irritate his difficulty. A teacher with a keen eye 
can in many instances see clues to more serious developments 
in the complications of an emotionally disturbed child. y 
Stullken said that in working for emotional and 
economic security the school must help children to develop 
their personality, secure emotional stability, develop a 
sense of security, and receive vocational guidance and 
training. 
!/Adapted from N. R. Merritt, "They Graduate to Barred Windows" 
Clearing House, (april, 1948), _22:491-492. .. 
2/Adapted from E. H. Stullken, "Education for Emotional and 
Economic Security", Understanding the Child, (October, 1949), 
18:99-106. 
38 
1/ 
Bettelheim- continued that in educating for security 
a child should not be smothered with unreal or misguided 
aff ection that he cannot accept. 
The seriousness of the need for security is reflected 
in the following quotation from a case study made by 
2/ 
Bettelheim:-
". • • the reason he had to push himself so hard 
was because he felt he had to look out for himself, 
since his parents couldn't do it for him. This 
insecurity, combined with other factors, was enough 
of a motive for him to develop an intelligence that 
expressed itself in an I. ~. of 153, to the detriment 
of his ability to function as a human being in any 
social context: ••• His actually superior intellectual 
achievement had combined with his feeling of superi-
ority toward his parents to support megalomanic actions 
that threw him out of all contact with reality." 
:J/ 
However: 
"··· the greatest difficulties of the majority 
of our children have not come about through re-
pressive or defensive mechanisms that interfere with 
the normal process of living. Although some also 
suffer from having had too much to repress, and al-
though all of them have worked out pathological 
defenses for themselves the most important reason for 
their inability to get along in the world is their 
having failed to organize their personalities from 
the very beginning. It is not that they have devi-
ately organized personalities, but that their 
personalities are not sufficiently organized. In 
most cases, their living experience have failed to 
coalesce and stayed fragmentary to such a degree that 
no more than the rudiments of personalities have 
developed." 
17Adapted from Bruno Bettelheim, ~ove is Not Enough, The Free 
Press, Glencoe, Illinois, 1950, pp. 16-21. 
g/Bettelheim, pp. 13-14. 
~/Ibid., p. 27. 
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Bettelheim 1 s approach to the classroom situation is 
that or promoting security and structuring the personality. 
11 
He says: 
"Those children who truant from school because 
they fear the learning situation are not forced to 
attend classes; other children who are afraid mostly 
of competition are taught individually. And within 
the classroom situation, competition is at a minimum 
so that the set-up for academic failure is avoided." 
The classroom procedure involves the unlearning of 
those attitudes which accompany perpetual failure, and the 
2/ 
learnings of those attitudes fostered by academic success:-
110nce the child is in the cla.ssroom the most 
important therapeutic contribution the teacher can 
make is in giving the children a real chance to 
succeed in their work. To begin with, the classes 
are small, which is very important. Teachers can 
prepare individual assignments for each child, give 
him help when he needs it, and criticize or praise, 
when and where it is most constructive. The child 
is fre e of the pressure of homework or of . any assign-
ments he must do when the teacher is not present to 
relieve his anxiety, or when he feels he cannot 
understand or succeed • 
. Nevertheless, while the child is still rar 
behind in his school work, the classroom situation, 
even with the greatest effort, can at best be made 
bearable for him. Only after he has repeatedly 
exper ienced that he can make progress in learning, 
that classroom activities are enjoyable, that his fear 
of learning, of acquiring knowledge, is unjustified, 
1/Ibid., p. 33. 
_g/Ibid., p. 140. 
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can the classroom seem pleasant to him. This is true 
even for children who are encouraged to do nothing 
but play in class until they can slowly adjust to it. 
They may play then for some time and enjoy it, but 
may suddenly look up and see other children at work 
and realize unpleasantly that they are far behind 
others in adequacy. This tends to force them to 
abondon a setting where they feel so inadequate, for 
one where they even feel suprior to their age mates 
a setting, moreover, through which they can 
discharge hostility against a world they are at war 
with; in a wora.'· it will force them again into tru-
ancy and delinquency." 
There are limitations to how far you can go in making 
y' . 
the classroom situation reassuring for the child: 
''In making the class setting reassuring for 
children who are afraid that learning means giving 
up primitive pleasure, we do not go so. far as to let 
them bring the baby bottle to class to suck milk out 
of it. The reason is that we try to retain within the 
world of the school at least one setting which the 
child recognizes as requiring more mature and more 
integrated behavior. This is the classroom." 
Initial orientation to the classroom involves a 
procedure n ••• from the generalized fear of learning, 
through the relation to trusted persons, to the tentative 
attacks on isolated activities and then the final adjustment 
- gj 
to the classroom." 
Once orientation has taken place there are a few 
points of departure from the normal school situation. In )./ 
the words of Bettelheim: 
1/Ibid., p. 148. 
2/Ibid.' p. 150. 
1/Ibid.' pp. 150, 153, 156. 
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11 As in all other learning situations the teachers 
knowing what the child ought to learn is of litt~ use 
unless the child himself is convinced he ought to 
learn for his own good. 4nd while these two often 
coincide in the teaching of normal children, the other 
two steps have to precede them in the cases of emo-
tional learning blocks; first, the child's realizing 
what prevented him from learning, and second that 
his old ways (not learning} were ineffective even 
when viewed from what he feels are his own interests." 
"wnile it may be possible in a progressive school 
for normal children to let the children set specific 
tasks for themselves, such a policy is impossible 
in a school for seriously disturbed children, or at 
least for those children who are not well ahead in 
their readjustment." 
11For obvious reasons writers of primers and other 
school books introduce topics which are normally 
expected to interest the child and contain words that 
are part of the child's common vocabulary. Usually 
the material deals with stories that are supposed to 
arouse pleasant feelings in the child. Mother, father, 
brother, sister, baby, eating, and play situations 
therefore appear very often. But for many of our 
children these words evoke negative feelings or have 
strong ambivalent connotations, ••• u 
Emotional learning difficulties may be specif·iC and 
1/ 
may require specific educational treatment:-
11Walter, like many severely disturbed children, 
learned to deal with his problem by isolating all 
meaningful events of his life from one another, and 
the events from their consequences. In order to 
maintain such an attitude he had to avoid all under-
standing, and with it all learning." 
11 Most difficult of all were those words establish-
ing causal connections. But he had to learn them, of 
course, or he would never be able to give up his 
mechanism of isolating things from one another. With-
out an understanding of thse words we could never even 
have shown him how he separated events and emotions 
that rightfully belong together." 
1/Ibid., PP• 156, 157, 158. 
11To teach him the word 'because' presented 
major .diffieulties. It required the -patience and 
persistence that his teacher could offer him only 
because she unders~ood what it would mean for him to 
master the word and the concept •because•. After 
many, many failures Walter finally agreed to write 
the word on the blackboard.. Slowly and painstakingly 
he drew, rather than wrote the word, and he drew eyes 
into the first letter 'b', a~d then a hand at the top 
of the letter, a hand waving and reaching out; only 
then could he write out the rest of the word." 
. . 
11Without a mastery of the concept 'because• he 
could .neither make progress with learning, nor with 
his emotional problems. Moreover, at the time it 
would have been impossible for Walter to understand 
the meaning and implications of the concept 'because' 
anywhere but in the schoolroom. Only there, -in the , 
most objective setting, could he approach this diffi-
cult concept because the classroom stood in his mind 
for some distance from his immediate· emotional 
problems." 
The aims of the school for emotionally disturbed 
children are, according to Bettelheim, "··· to strengthen 
the child's ego, to enhance his self-respect, his feeling 
of adequacy, to convince him that he is able to understand, 
y' 
to change and control his own action." y 
Elkins says that the regular classroom teacher can 
help the emotionally disturbed child. She used the following 
procedure: Identify the emotionally disturbed child by 
(1) Sociometric tests and interviews, (2)1 Examination of 
written compositions, (3) Sociodrama, (4) Interviewing 
]/Ibid.' p. 150. 
2/Adapted from Deborah Elkens, "How the Classroom Teacher 
Can Help the Emotionally Disturbed Child11 , Understanding 
the Child, (June, 1951), 20:66-73. --
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parents, (5) Direct observation. 
After identifying the child She picked short stories 
and books to suit them. The she proceeded to (1) let them 
talk things out, (2) plan activities so there will be peer 
association (try to group them sociometrically}, (3) use 
Sociodrama as a therapeutic measure, (4) employ teacher-
pupil planning such as writing to firms and using them to 
operate projectors. The teacher must have a permissive 
attitude, establish rapport and be friendly and warm. 
1/ . 
Berkowitz and Rothman say that emotionally dis-
turbed children can be helped by art work in the class-
room. Art gives the shy child an opportunity to express 
his fears and tensions and gives the aggressive child the 
chance to express his antagonisms and hostilities. Some 
children are shy and .fear failure·. These children must be 
started by such activities as tracing, copying, cutting and 
pasting. Once they experience success they can begin 
creative art. This type o.f teaching is suited to most 
children but is not a panacea .for all children. 
2/ 
In 1956 Anderson and Smith- reported an experimen~ 
with the use of films as a therapeutic teaching device. 
They showed a ten minute color .film to a group of emotionally 
1/Fearl Berkowitz and Esther Rothman, 11.1\rt Work .for the 
Emotionally Disturbed Pupil", Clearing . House, {December, 1951}• 
26:232-234. 
g/Adapted .from Celia M. ~nderson and Carol C. Smith, "Using 
Films with Disturbed Children", Instructor, (June, 1956} 65: 
31-3J. - ~ -- - ' 
disturbed delinquent boys. The £11m depicted an argument 
between two men concerning a flower which grew on their 
mutual boundary. The argument led to a fight in which both 
men perished. In their discussion of the story the boys 
were led to realize that the reaction was out of proportion 
to the provocation. The film story was used over a period 
of weeks for discussion, art, word study and written reports. 
No traumatic effects were ensued as a result of the "horror" 
in the film. It was reported to be highly effective and 
further use of such films was recommended. 
The difficulties of educating emotionally disturbed 
11 
children was pointed out by Seib and Otten when they 
said: 
"The •acting-out• child ••• is an island o.t: wild 
emotion in -a hostile world. He has no controls, no 
sense of the future. Every impulse, however fantas-
tic, must be gratified immediately and violently • 
••• Two dark roads stretch before him disastrous 
mental illness or delinquency blending into adult 
crime." 
The following will illustrate the reasons for lack of y 
success in public schools: 
11 The boys automatically rejected any overt 
attempt to teach them, and they were shrewd in 
detecting covert attempts. During a time when they 
had a stamp collecting bug, a teacher tried to get 
1/Cha.rles B. Seib and Alan L. Otten, "The Case of the Furious 
Children", Harper Magazine, . (January, ~ 1958}, p. 56. 
y'Ibid., p. 59. 
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some geography across by using a map to which stamps 
had been attached. The boys could win the stamps by 
naming the countries on which they appeared. It 
worked brieny until on of the boys caught on. 
'This is just a wal to get us to learn,• he announced, 
and that ended it. 
The seriously disturbed child rejects school because 
he rejects society. He must be ·reoriented to the class-
room and he and his group must accept school as a desirable 
social structure. 
I 6. SUMMARY 
The findings of Psychology, Psychoanalysis, and 
Special Education as it may be related to the education of 
emotionally disturbed ahd ::'.mentally ill children has been 
presented 1n order of its publication, from first to last, 
except in a few cases where this rule would. have caused a 
logical inconsistency. 
Adaption has been avoided where quotable passages 
could be found., on the assumption that it might distort 
the original meaning of the · author. Since this is a comp-
1 ilation of material intended for the use of those who may 
' wish to d.o further research it was believed that faithful 
reporting would be infinitely more valuable than the 
1 opinions of the writers• The words of the writers were 
restricted to those of caution and continuity. 
Some of the literature purporting to deal with ·the 
subject of this thesis was left out on the grounds of 
- ------- -
- --
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l.j.6 
excessive verbosity, irrelevancy, and repetition or preo. 
1 
vious works. With the exception or publica tiona that may 
not have heen available through means of research at the 
writer's disposal, this chapter is represented as being a 
complete compilation of all worthWhile literature dealing 
with the education of mentally ill and emotionally 
disturbed children. It is hoped that it will be the means j1 
or more and better education ror those children, who, without ! 
I 
I it, will spend their lives in various institutions. 
Unlearning and learning, at the hands or the educa-
l tor, may well be the key by which such children may open the 1 
door to that tenable area between their impulses and the 
1 demands of society. 
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CHAPTER IV 
SURVEY OF FACILITIES 
---=--=.:;.._:: -
In the United States there are schools for 
wayward girls, socially maladjusted children, juvenile 
delinquents, and the mentally retarded. None of these 
schools has, as its major function, the care and educa-
tion of emotionally disturbed and mentally ill children. 
There are two types of institutions that care 
for the latter. They are state hospitals and private 
schools for seriously disturbed children. Not all of 
these have educational programs. This study is concerned 
only with the educational phase of this type of institu-
tion. The following information is limited to this goal. 
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11!g o~ Analysis ~or Private Schools 
Upon receiving the literature ~rom the private 
schools, the writers separated the in~ormation received 
into the following areas as is designated below and the 
results were tabulated. The following pag~o~ this paper 
will contain an analysis of the ~acilities available in 
the private schools of the United States. 
1. Name of Institution. 
2. Address. 
3. Wham to contact or inquire about concerning the 
special services available to emotionally dis-
turbed children. 
4. When the institution was ~ounded. 
5. Capacity of the institution. 
6. Tuition and fees. 
7. Purpose of the Institution. 
8. Requirements for Admission. 
9. Type of Curriculum Of~ered. 
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Private Schools ..£.2!: the Emotionally Disturbed 
Presented below is an alphabetical listing of schools 
in the United States which are privately owned and have 
educational facilities for the emotionally disturbed child. 
Following the name of each school is a digest of information 
pertinent to the structure of the institution. 
1. Bellefa.ire 
22001 Fairmount Boulevard 
Cleveland 18, Ohio 
Morris F. Mayer, Ph. D., Resident Director 
Founded in 1868 but Psychiatric service was not 
introduced until 1924. 
Capacity, 80 to 120 patients. 
Tuition and Fees, $5,900 per year (this varies from 
year to year depending on costs) 
Purpose: 
To offer help to children of school age who need 
individual treatment, skilled personal guidance, and 
a. planned group living experience. A permissive and 
non-demanding attitude is established in order to help 
the children cope successfully with problems of per-
sonality and behavior which interfere with their ability 
to achieve satisfying human relationships. 
Requirement s for Admission: 
It is basic Bellefaire policy that there must be 
some resource in the child's home community which can 
initiate the ~pplication for admission, counsel regu-
larly with the family while the child is in residence, 
and stand ready to help him with whatever problem arises 
after his return. This resource may be secured through 
a social agency, a child guidance clinic, or a private 
psychiatrist. 
The child 
1. 
2. 
3. 
who is admitted is usually: 
rebellious and suspicious 
withdrawn or over-conforming 
one who feels guilty over uncontroll d 
behavior and wants help 
50 
4· the child whose basic habit training has 
been delayed 5. the child presenting atypical psychological 
problems which require observation and 
study in residence to establish a diagnosis. , 
Curriculum: 
Academic subjects, arts and crafts and woodwork 
instruction as well as athletic and work experiences. 
2. Berkshire Industrial Farm 
Cannan, New York 
J. Donald Coldren, Executive Director. 
Founded in 1885 as a home. for _troubled boys. 
Capacity, 145 boys~ 
Tuition and Fees, $3,000 per annum as of January 
1, 1958. 
Purpose: 
To provide residential treatment and education for 
delinquents and maladjusted boys. 
Requirements for Admission: 
An intake summary with full diagnostic information 
is screened by the Director of Clinical Services and 
then presented for decision to the Intake Committee. 
The applicant must be physically fit~ between the 
ages of 12 ·and 15 years, 3 months, who functionsin at 
least the average range of intelligence. 
Curriculum: 
The program is geared to serving boys in small groups 
of Fifth to Ninth grade achievement, with remedial 
educative program for special educational problems. 
Academic program thru the Eighth grade is available. 
(New York State Regents given). Special music and 
art classes are also given, There is also vocational 
instruction in woodwork, auto mechanics, printing and 
vocational agriculture. wben the student reaches the 
high school level he must attend the New Lebanon Central 
High School but must first have achievement and social 
maturity. 
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3. The Brown School 
Post Office Box 4008 
.Austin, Texas 
Nova Lee Dearing, Registrar 
Founded . in March, 1940. 
C Capacity, (1956} 327 
Tuition and Fees, Enrollment Fee, $100: Fee f'or 
Care and Treatment, $205 to $255 per month on a 
12 month basis: Psychotherapy, $100 per ~onth: 
Individual Speech Therapy f'or 30 hours, ilOO • . 
Purpose: 
Seven resident centers (three in Austin and f'our in 
San Marcos} make it possible f'or the Brow.n Schools to 
place an individual in a climate most f'itting to his 
personal problems. The purpose of' the schools is to 
raise the student's level of' social, educational, 
emotional and physical development. 
Requirements f'or Admission: 
An application must be submitted to the registrar 
with as much inf'ormation as possible f'rom family physi-
cian and other professional sources. An interview is 
then arranged f'or the parent to determine extent of' 
treatment. 
Curriculwn: 
Very f'exible curriculum is employed so that much 
emphasis can be put on the problems of' growth and 
development, not on the mere mastery of' subject matter. 
4· Devereux Ranch Schools 
Box 1079 
Santa Barbara, Cali.t'ornia 
Keith A,. Seaton, Registrar 
Founded in 1912 
Capacity, 150 (working with this number at present) 
Tuition and Fees, $500 per month which is an all-
inclusive .figure with the exception of' intensive 
~ individual psychotherapy when indicated. 
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II 
I 
Purpose: 
The chief aim of the School is to meet the intellec-
tual, cultural,health, social, emotional and vocational 
requisites of children enrolled under The Devereux 
Plan. The School is designed to educate and train boys 
and girls with learning and emotional difficulties; 
children who require an individual remedial program; 
the slightly retarded child, who is educable; and other-
wise exceptional children who have been unable to adjust 
satisfactorily in a regular residential or public school 
system. 
Requirements for Admission: 
The School requires all available information 
pertaining to a child's eocial, emotional, intellectual 
and physical development. This includes all clinical 
findings from centers of testing, referring physician 
and school records. The final decision as to a mutu-
ally acceptable program is dependent upon the outcome 
of the School's own evaluation. 
II Curriculum: 
I 
1 The Devereux Schools curriculum encompasses all 
growth and learning experiences of the child. The 
teaching approach considers the whole child, in the 
areas of emotional, social, mental and physical growth. 
In addition to the regular academic subjects the 
students benefit from many special services: i.e., 
Remedial Reading, Speech Therapy, Tutoring for specific 
learning disabilities, psychotherapy and psychological 
counseling. 
I 
II 
I· 
I 
5. Devereux Schools 
Devo~ Pennsylvania 
Ellwood M. Smith, ~ssistant Registrar 
Founded in 1912 
Capaei ty - 695 
Tuition and Fees, $500 per month 
Purpose, Requirements for Admission and Curriculum are 
the same as those listed under the Devereux Schools of 
Santa Barbara, California. 
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6. Emma Pendleton Bradley Home 
Riverside, Rhode Island 
Sydney Coret, Ph • . D., Chief Psychiatric Social Worker 
Founded in ~pril, 1931 
Capacity, 54 students 
Tuition and Fees, no rate is given although the 
school states that no resident of the state will be 
denied admission. 
Furpo~: 
To offer psychiatric study and treatment, complete 
medical supervision, special schooling, sympathetic 
guidance in taking personal care of one's self and 
mingling successfully with others, and a well-rounded 
recreational program. 
Requirements for Admission: 
' Apracticing physician who has examined or treated 
the child must refer his patient directly to the 
Director, giving the name and address of the parents, 
the child IS name, date Of birth, appar.ent intelligence, 
and a clinical description of the problem. The child 
must be under 12 years of age and must require special 
treatment. Cases primarily accepted are behavior dis-
orders, neuroses, psychoses, and convulsive disorders. 
Curriculum: 
Nursery school for youngsters and special education 
for the older groups. 
1. The George Junior Republic Association, Inc. 
675 Fifth Aven"t;le 
New York 22, New York 
Donald Urquhart, Executive Director 
Founded in 1895 (as an outdoor camp} 
Capacity, 125 at present 
Tuition and Fees, $2,400 per twelve-month year for 
room, board and tuition 
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'Purpose: 
To prepare young people to take their places in the 
adult workday world. Citizenship is stressed and self-
government is practiced so that the student learns the 
responsibility that all healthy individuals must face. 
Graduates are prepared to return to a normal school or 
home situation. 
Requirements for Admission: 
In determining eligibility, two important factors I 
are _the degree of interest and constructive purpose whibh 
the applicant shows toward becoming a citizen of the 
Republic, and the degree of cooperation the Republic 
may expect from the referring or sponsoring person or 
agency. A number of boys and girls (under 21) are re-
ferred by social and educational agencies which believe 
that adverse circumstances make it advisable temporarily 
to separate the youngster from his home or school. 
Curriculum: 
Regular academic course offered but geared to the 
particular individual. The school hours may be short-
ened to an absolute minimum if the administration feels 
this will help the student. Grades range from 7th grade 
through the 4th year of high school. All students take 
subjects the teacher thinks he can master regardless of 
grade. 
8. Hampshire Country School 
Timbertop 
East Rindge, New Hampshire 
Henry C. Patey, Director 
Founded- February, 1948 
Capacity, 30 
Tuition and Fees. 
Purpose: 
To train and educate the emotionally disturbed child 
so that he may return to a normal school and home 
environment. To eliminate, reduce, or rechannel emo-
tional energies which now are handicaps. 
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II 
Requirements for Admission: 
Applicant must be under 16 years of age, of superior 
endowment who may be overly sensitive, academically 
blocked, or emotionally immature. Applicant should 
submit child's age, school history, psychological 
history and references to professional people who can 
give evaluative statements and who can confer with the 
institution regarding the student. 
Curriculum: 
An academic program and practical work such as 
animal husbandry, arts, crafts and constructive play. 
These are all therapeutically oriented. 
9. Hawthorne Cedar Knolls School 
L__ __ 
Hawthorne, New York 
Irwin J. Friedman, Administrative Assistant 
Founded in 1906. (First psychologist in 1917} 
Capacity, about 200 at present 
Tuition and Fees, according to ability to pay 
Purpose: 
To rehabilitate and to re-educate emotionally dis-
turbed children and youthful offenders. 
Requirements for Admission: 
Referral from social agencies, mental hospitals, 
child guidance clinics, private psychiatrists and the 
courts. Children ranging from psychoneurosis to 
childhood schizophrenia in emotional illness are accep-
ted. 
Curriculum: 
.Specially designed programs to re-interest the child-
ren in mastery of skills and subjects. Classes to the 
3rd year of high school are maintained. 
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10. 
11. 
Lockland School 
Geneva, New York 
Miss Florence H. Stewart, President and Director 
Founded in 1933 
Capacity, 20 children 
Tuition and Fees, 
Jlurpose: 
To offer maximum opportunity for the development of 
20 children between the ages of 2 and 12 years, who are 
unable to benefit from the day school facilities offered 
in their local communities or who are unable to remain 
at home because of too great competition with other 
children, lack of companionship, or over stimulation 
from the normal tempo of the home. 
Requirements for Admission: 
Application submitted to the Director with all the 
pertinent information relative to the condition of the 
child. 
Curriculum: 
In addition to the regular nursery and elementary 
school experiences special work is given in speech, 
crafts, music and domestic art and science by teachers 
who have had extensive training in these fields. 
The Magnolia School 
100 Central Avenue 
New Orleans 21, Louisiana 
Daniel F. Graham, Executive Director 
Founded in 1935 
Capacity, 100 children 
Tuition and fees, 
Purpose: 
To provide for the most pressing needs of the 
emotionally disturbed child; security, self help and 
social maturity. 
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Requirements for Admission: 
All children whose applications are approved are 
admitted for a three month observation period. During 
this time a complete diagnosis is made. If the prog-
nosis is for further growth, it will be recommended 
that the child continue. 
Curriculum: 
Academic course, music, crafts, safety education, 
physical education, homemaking and shop. 
12. The Powell School 
Red Oak, Iowa 
Riley c. Nelson, LL. D., Director 
Founded in 1903 
Capacity, 65 pupils 
Tuition and Fees 
Purpose: 
To provide a home, education and training for back-
ward and emotionally disturbed children. 
Requirements for Admission: 
A confidential questionnaire is available to any 
parent or guardian who is seriously considering the 
placing of a child in the home. From information 
obtained in the questionnaire it is determined if the 
child is acceptable and if there is room available in 
the particular department. Child must be at least 5 
years of age. 
Curriculum: 
Academic courses to grade 8 with special attention 
given to speech articulation and speech work in all 
grades. All children receive singing instruction. 
Handcraft and Home Economics are also taught. 
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13. The Rhinebeck Country School 
Foxhollow-on-Hudson 
Rhinebeck, New York 
Leonard Zneimer, Director 
Founded, January 1, 1954 
Capacity, 38 enrolled at present 
Tuition and Fees, $3,600 (this is an all-inclusive 
fee and covers the twelve month program}. 
Purpose: 
To provide a highly individualized approach to the 
academic, social or emotional needs of the students. 
Requirements for Admission: 
Applicant must be in the kindergarten to grade 8 
group. He must not be psychotic or in need of custo- ,l 
dial care. Applications examined for acceptance by 
the Director. 
Curriculum: 
Every effort is made to put schoolwork on a basis 
which will appeal to the senses. In this respect, 
auditory and visual aids are . especially important. 
All work is keyed to individual abilities and is par-
ticularly designed to correlate with the therapy of 
those children with emotional difficulties. 
Sair:t A.nne Institute 
25 Wes t Lawrence Street 
Albany 6, New York 
Mrs. Elizabeth W. ·Heinmiller, Clinical @!rector 
Founded- 1848 
Capacity - 210 
Tuition and Fees, $25 per week. 
Purpose: 
To provide specialized training for girls and young 
women of nor.mal intelligence, regardless of faith, who 
have not been able to make a satisfactory, social, moral, I 
or educational adjustment within their own community. 
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Requirements for Admission: 
Girls from 12 to 16 years of age must be placed by 
Children's Courts, Welfare Department, private agencies, 
parents or guardians. The school also requires a 
complete probation investigation report or social study 
be sent to it prior to commitment to enable it to 
determine the girl's suitability for the program. The 
report should contain all the information pertinent to 
the girl's problem. 
Curriculum: 
Academic courses, science, commerce, home economics, 
trade sewing, and cosmetology. Special courses are 
given in music; tap, ballet, folk, and modern dancing; 
as well as dramatics. The school also has an active 
program of remedial education. 
15. Sonia Shankman School 
University of Chicago 
Chicago, Illinois 
Bruno Bettelheim, Frincipal 
Founded in 1940 
Capacity is 30 children 
Tuition and Fees, according to parents ability to 
pay. 
Purpose: 
To strengthen the child's ego, to enhance his self-
respect, his feeling of adequacy, to convince him that 
he is able to understand, to change and control his own 
action. 
Requirements for Admission: 
The child must be one who cannot adapt himself to 
the normal school situation and who deviates from the 
normal pattern of behavior to be classified as 
emotionally disturbed. 
Curriculum: 
An academic course is offered geared to the needs of 
each individual pupil. 
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16. The s outhard School 
The Menninger Foundation 
Department of Child Fsychiatry 
2221 West Sixth Avenue 
Topeka, Kansas 
~ovl w. Toussieng, M. D., Outpatient and Admissions 
Service 
Founded in 1925 
Capacity, 16 boys and girls 
Tuition and Fees, $900 per month Which includes 
board, room, care and special psychotherapy. Other 
incidentals for such things as clothing, laundry 
and sundries run approximately $50 per month in 
addition. 
Purpose: 
To provide for each child a wholly therapeutic 
atmosphere which will increase his feelings of security 
and enable him to live at peace with himself and with 
others. 
Requirements for Admission: 
Admission is made only after a complete evaluation 
study is made in the school's Outpatient Clinic and 
the results show that the School's program will meet 
the child's needs. The basis for admission is not the 
child's specific symptomatic behavior; rather it is his 
amenability to psychotherapy, his potentialities for 
receiving help from residential group living, and his 
ability to adjust himself to an open environment. 
Children must be at least 5 and not more than 12. 
Curriculum: 
Curriculum is adapted to each child according to his 
development. He may, for example, study fourth grade 
arithmetic but sixth grade geography. 
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17. Starr Commonwealth :ror Boys 
Albion, Michigan 
Mrs. Myrtle B. Brown, Director 
Public Relat.ions Department 
Founded in 1913 
Capacity, 202 enrolled at the present. However, 30 
of these boys are at a branch where they attend a 
high school situated next to the Starr property. 
Tuition and Fees, 
:Purpose: 
To develop character, intelligence, appreciation 
and . the power chich comes from quality living in boys 
:raced with problems which neither their age nor 
experience have fitted them to solve. The school 
endeavors to teach the acceptance of responsibility, 
the making o:r wide choices, the art o:r winning the 
respect of others, the widening of horizons and the 
cultivation o:r the things of' the spirit. 
Requirements for Admission: 
The applicant must have the need for speci:f'ic 
character training, normal intelligence, normal mental 
and physical health, must qualify for a grade within 
the seventh through eleventh range and must be o:r an 
age between 12 to 17 inclusive. 
Curriculum: 
Academic courses o:r:rered so that boys may transfer 
to and from the public schools with no loss o:r credits. 
Provision is made :ror remedial work. 
18. Trowbridge School 
2827 Forest Avenue 
Kansas City 9, Missouri 
John A. Morgan, Director 
Founded in 1917 
Capacity - 3.5 
Tuition and Fees, $1$0 per month or $1,800 per 12 
month period. 
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Purpose: 
To promote mental growth, to develop social adapta-
bility, to foster useful manual skills of lasting 
interest, to develop physical fitness and muscular 
coordination, to determine vocational aptitudes and to 
train children to become happy useful citizens. 
Requirements for Admission: 
A.dmission restricted to children, 5 years of age and 
over, who are unable to adjust to a normal school pro-
gram whether such difficulties may be attributed to 
physical, social or emotional causes. 
Curriculum: 
The basic mechanics of reading, writing, arithmetic 
and spelling are taught. The academic curriculum also 
includes English, General Science, Geography, History 
and Current Events. Manual training and arts are taught 
to give the child a knowledge of lasting hobbies and 
pre-vocational skills. 
Tujunga Highland School 
6658 Day Street 
Tujunga, California 
J. Ruth Rung, Director 
Founded in 1946 
Capacity, 19 students 
Tuition and Fees, 
"Purpose: 
To educate the emotionall disturbed child and to 
guide him to stability and confidence under expert 
direction and care. 
Requirements for Admission: 
Applicant must be at least 6 years of age but no more I 
than 13 years of age. Applicants must be of normal 
intelligence. 
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20. 
Curriculum: 
Under the individual academic program followed by 
this school, the child is accepted at own level when 
he enters. Through handicraft, the children are given 
full opportunity to express themselves. 
The Woods · School 
Langhorne, Pennsylvan ia 
J. M. MacDonald 
Founded- 1913 
Capacity - 400 
Tuition and Fees, $350 monthly. This covers board, 
lodging and routine laundry: a thorough physical 
examination an entrance, plus an annual medical and 
dental check-up. 
Purpose: 
To provide a fully-planned program of education, 
care, training and recreation consistent with each 
child's individual wants and needs. The goal is 
adjustment of the 11 whole child" physical, intellec-
tual and social. 
Requirements for Admission: 
An application must be submitted before August lst 
of the academic year. The school will determine 
whether it can accomodate the child. 
Curriculum: 
A carefully-planned program of education to fit the 
needs of each individual child. 
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Plan o£ Analysis £o~ State Schools 
Upon receiving cor~espondance f~om state schools, 
info~mation from a ~esearch of lite~atu~e and from repo~ts 
o£ state schools to other agencies the writers separated 
the in£ormation into the areas designated below and the 
~esults were tabulated. The folloiwng pages of this paper 
will contain an analysis of the facilities availble in 
the United States, Alaska, Hawaii and Fue~to Rico. 
1. Name of the State. 
2. Whom to contact or inquire about concerning the 
special services avaible to emotionally dis-
turbed children. 
3. Number of emotionally disturbed children under 
20 years of age in state mental hospitals. 
(Does not include mental defectives). 
4· Facilities available for the education of the 
emotionally disturbed child. 
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state Facilities £2£ ~ Emotionally Disturbed 
The following information was obtained from related 
literature, from personal correspondence with state officials 
1/ 
or from reports of state officials- to other agencies. 
Alabama 
Mrs. Louise L. Cady 
Mental Health Nurse Consultant 
Division of Mental Hygiene 
State Office Building 
Montgomery 4, Alabama 
No school program 
J. s. Tarwater, M. D., Superintendent 
The Alabama State Hospitals 
and 
The Partlow State Schools 
Tuscaloosa, Alabama 
Admits , less than 10 per year under the age of 15. 
Although interested in a school program there is 
no school operating at the present. 
Arizona: 
Samuel Wick, M. D. 
Ari~ona State Hospital 
Fhoenix, Arizona 
At the present time the emotionally disturbed 
children are cared for at the above address. There 
are no educational facilities. The number of 
children in the hospital varies but is always very 
small. 
Arkansas: 
Granville L. Jones, M. D., Superintendent 
Arkansas State Hospital 
Little Rock, Arkansas 
There are approximately 125 children in the State 
Hospital but there is no school program at present. 
yRaymond E. Robertson, "Report of Survey of State and 
Territorial Facilities and Programs for the Mentally Ill and 
Emotionally Disturbed Children", Institute for Juvenile 
Research. Chicago, Illinois • . December 1956. 
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California: 
School Department 
California State Hospital 
Camarillo, California ' ~ · 
170 children under 17 years of age. A s~ol ror 
the emotionally disturbed has educational classes 
for special intruction, remedial instruction and 
regular instruction both by staff teachers and in 
cooperation with local school districts. 
School Department 
Langley Porter Clinic 
A 16 bed ward is maintained here for children 12 
years of age and under. The school has educational 
classes of Special education, remedial instruction 
and regular instruction. 
School Department 
Calirornia State Hospital 
Napa, California 
Napa wards have a capacity of 124 children under 
20 years of age. It does have educational racili-
ties for the emotionally disturbed consisting of I 
educational classes or special instruction, remedial 
instruction and regular instruction. 1 
Colorado: 
No correspondence and no inrormation. 
Connecticut: 
High 1-1eadows 
Connecticut Child Study and Treatment Home 
825 Hartford Turnpike 
Hamden 17, Connecticut 
This school for the emotionally disturbed was 
started August 21, 1957. There are no pupils yet 
but 60 are expected in the near future. 
Delaware: 
M. A. Tarum.ianz, M. D. 
Superi ntendent 
Delaware State Hospital 
Farnhurst, Delaware 
15 children under 20 years of age. No mention of 
educational facilities. 
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E. Paul Benoit, Ph. D. 
Chief Psychologist 
Governor Bacon Health Center 
Delaware City, Celaware 
There are approximately 160 children where the 
education department of the school is staffed by 
the State Department of Education and by personnel 
from the Health Center. 
Because of the severity of the emotional problems 
of the children and because of their retardation 
(educationally) or unreadiness, a regularly graded 
curriculum is not possible. The children are placed 
in groups according to age and capacity to control 
their behavior. There is a kindergarten for the 
pre-school, a shop for woodworking and printing 
and two special sections for children with severe 
reading disabilities. 
Florida: 
W. Laney Whitehurst, M. D. 
Psychiatrist, Bureau of Mental Health 
Florida State Board of Health 
Jacksonville, Florida 
Florida has no facilities for emotionally disturbed 
children. 
Georgia: 
Prawick H. Stubbs, M. D. 
Director 
Division of Mental Hygiene 
Atlanta, Georgia 
This department does not operate any institutions. 
Referred to the Department of Welfare. 
Alan Kemper, Director 
Department of Public Welfare 
401 State Office Building 
Atlanta 3, Georgia 
The official report of the department for the fiscal 
year Julyl, 1956 to June 30, 1957 does not show 
any institution or schools for the emotionally 
disturbed child. 
Idaho: 
No correspondence and no information. 
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Illinois: 
School Department 
Grace Abbott Children's Center 
Feoria, Illinois 
There are over 300 children under 20 years or age 
in state hospitals but very little education is 
offered except at the Grace Abbott Children's 
Center where specialized treatment is offered to 
36 children under 16 years or age. 
Indiana: 
School Administrator 
Norman M. Beatty Memorial Hospital 
Westville, Indiana . 
There are slightly over 200 children under 20 years 
of age who are in psychiatric hospitals. or this 
group 115 are in the Beatty Hospital. Thirty-nine 
are in the Carter Hospital and the rest are divided 
among 6 other state hospitals. The Beatty is the 
newest facility and hence the tendency to bring most 
of the children to this building. They do have a 
program for the education or the emotionally dis-
turbed. 
School Department 
Larue o. Carter Memorial Hospital 
Indianapolis, Indiana 
This institution has 39 or so or the 200 children 
in psychiatric hospitals. They have a programfor 
the education or the emotionally disturbed child 
and their aim is to have a one-to-one teacher-
pupil relationship. 
Iowa: 
Mrs. Hazel Garner 
Statistician 
Board of Control 
State Institution 
Des Moines, Iowa 
This state is in the process of opening a 20 bed 
ward at Independence Hospital. Previously children 
were mixed with adults. No in£or.mation o£ 
Educational facilities. 
Kansas: 
George W. Jackson, M. D. 
Director of Institutions 
State Department of Social Welfare 
Topeka, Kansas 
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There are approximately 70 children in three 
mental hospitals who are under 20 years of age. 
Twelve of the 72 children were at the Osawatomie 
State Hospital, 8 were at the Larned State Hospi-
tal and 52 were at The Topeka State Hospital. 
Thirty-four of the children at the Topeka Hospital 
were in a special unit for children. Two teachers 
of exceptional children are employed here. 
Kentucky: 
Director 
Central State Hospital 
Lakeland, Kentucky 
There are approximately 380 patients under the age 
of 20 in the state of Kentucky. The children's 
unit at The Central State Hospital takes about 20 
children. At present there are two teachers 
employed for the education of the emotionally 
disturbed children. 
Louisiana: 
Edward D. Grant 
Director of Institutions 
Department of Instituaons 
Baton Rouge, Louisiana 
This state has no facilities for the emotionally 
disturbed child. 
Maine: 
Norman U. Greenlaw 
Commissioner 
Department of Institutional Service 
Augusta, Maine 
I 
I 
There are about 40 children under the age of 20 
in the state's two mental hospitals but there are 
no facilities for education. :Plans are in progress II 
to ask an appropriation from the next legislature 
to establish facilities for treating emotionally 
disturbed and psychotic children within the 
organization of the state hospitals. 
Maryland: 
Dr. Joseph Reidy 
Director of Child Psychiatry 
Rosewood Training School 
Owings Mills, Maryland 
-t There are about 40 children under 16 years or age 
in the state hospital. There are no facilities 
yet but before September 1, 1958, the state 
expects to have a Residential Treatment Unit for 
the emotionally disturbed child and education will 
be included ~n a total treatment program. 
Massachusetts: 
Jack R. Ewalt, M. D. 
Commissioner 
Department of Mental Hygiene 
Boston, Massachusetts 
and 
Mrs. Edith J?. Hoff, Head- teacher 
Gaebeler Children's Unit 
Waltham, Massachusetts 
This children's unit in Waltham has 180 beds but 
the unit has never been full and there is no 
waiting list. Usually there are about 100 children 
in residence. The unit has educational facilities 
for the emotionally disturbed child. The school 
employs three classroom teachers, one gym teacher 
and one head teacher. The unit has requested six 
more teachers. 
Michigan: 
Ralph Rabinovitch, M. D. 
Chief of Service 
Neuropsychiatric Institute of the 
University of Michigan, Children's Service 
Ann Arbor, Michigan 
or 
Ralph Walton 
Clinic Administrator 
Department of Mental Health 
L.ansing, Michigan 
There are approximately 240 children under 20 years 
of age in the mental hospitals or Michigan. In 
some instances it is necessary to mix children 
with adults because or lack of facilities. However, 
there is a children's unit at the Neuropsychiatric 
Institute of the University of Michigan which holds 
about 25 children. There are two teachers employed 
for the education of these emotionally disturbed 
pupils. 
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Minnesota: 
Dale c. Cameron, M. D. 
Medical Director 
Department of Welfare 
St. Paul, Minnesota 
There are approximately 90 children in eight 
mental hospitals 1n the state under 20 years of 
age. The state admits that it is sadly deficient 
on educational, recreational, and vocational 
activities. 
Mississippi: 
W. L. Jaquith, M. D. 
Director 
Mississippi State Hospital 
Whitfield, Mississippi . 
This state has no facilities for in-patient treat- , 
ment of emotionally disturbed children. The 
institutions have no Children under 20 years of 
age. 
Missouri: 
c. Rouss Gallop, Director 
Department o! Public Health and Wel!are 
State O!!ice Building 
Je!!erson City, Missouri 
~a I 
Jan B. Roosa, Ph. D. ,j 
Clinical Psychologist 
State Hospital Number 1 
Fulton., Missouri 
There are approximately 88 Children under 20 years 
1n the Missouri State Hospital but they are mixed 
with adults and there are no !aeilities !or 
children at the present time. The matter is no~ 
in legislature. 
Montana: 
Robert J. Spratt, M. D. 
Superintendent 
Montana State Hospital 
Warm Spr 1ng s, Montana 
Although Montana has about 160 children under 20 
years of age in its state hospital only 20 or 30 
are diagnosed as emotionally disturbed or psychoti • 
There are no state facilities for hospitilizatian 
or emotionally disturbed children. 
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Nebraska: 
Nebraska Psychiatric Institute 
University of Nebraska 
Nebraska 
and 
I,..incoln State Hospital 
Lincoln, Nebraska 
There are slightly over 100 children under the 
age of 25 years in public mental hospitals. There 
are 26 beds at the Nebraska Psychiatric Institute 
and 20 beds at Lincoln State Hospital. (Children's 
beds) Both units have educati onal facilities. 
Nevada: 
Martin s. Levine, Ph. D. 
Chief, Mental Health Section 
State Department of Public Health 
Reno, Nevada 
There are about 20 children under 20 years of age 
in Nevada's mental hospital and 19 are uneducable. 
This leaves only one emotionally disturbed. There 
is no specified treatment program. 
New Hampshire: 
Anna L. Philbrook, M. D. 
Director 
New Hampshire Child Guidance and 
Mental Hygiene Clinics 
121 South Fruit Street 
Concord, New Hampshire 
There are approximately 40 or 50 children under 20 
years of age in the State Hospital. There are no 
special units separating children from adults and 
no school for emotionally disturbed children. 
New Jersey: 
Georges Lussier, M. D., Director 
Arthur Brisbane Treatment Center 
Allaire, New Jersey 
or 
John W. Tramburg 
Connnissioner 
Department of Institutions and Agencies 
Trenton, New Jersey 
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Minnesota: 
Dale . C-. Cameron, M. D. 
Medical Director 
Department of Welfare 
St. Paul, Minnesota 
There are approximately 90 children in eight 
mental hospitals 1n the state under 20 years of 
age. The state admits that it is sadly deficient 
on educational, recreational, and vocational 
activities. 
Mississippi: 
W. L. Jaquith, M. D. 
Director 
Mississippi State Hospital 
Whitfield, Mississippi . 
This state has no facilities for in-patient treat- I 
ment of emotionally disturbed children. The 
institutions have no Children under 20 years of 
age. 
Missouri: 
c. Rouss Gallop, Director 
Department of Public Health and Welfare 
State Office Building 
Jefferson City, Missouri 
and 
Jan B. Roosa, Ph. D. 
Clinical Psychologist 
State Hospital Number 1 
Fulton, Missouri 1 
There are approximately 88 Children under 20 years 
in the Missouri State Hospital but they are mixed 1 
with adults and there are no facilities for l 
children at the present time. The matter is now 
in legislature. 
Montana: 
Robert J. Spratt, M. D. 
Superintendent 
Montana State Hospital 
Warm Springs, Montana 
Although Monta.na has about 160 children under 20 
years of age in its state hospital only 20 or 30 
are diagnosed as emotionally disturbed or psychotic. 
There are no state facilities for hospitilizatian 
of emotionally disturbed children. 
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Nebraska: 
Nebraska Psychiatric Institute 
University of Nebraska 
Nebraska 
and 
L ..incoln State Hospital 
Lincoln, Nebraska 
There are slightly over 100 children under the 
age of 25 years in public mental hospitals. There 
are 26 beds at the Nebraska Psychiatric Institute 
and 20 beds at Lincoln State Hospital. (Children's 
beds) Both units have educati onal facilities. 
Nevada: 
Martin s. Levine, Ph. D. 
Chief, Mental Health Section 
State Department of Public Health 
Reno, Nevada 
There are about 20 children under 20 years of age 
in Nevada's mental hospital and 19 are uneducable. 
This leaves only one emotionally disturbed. There 
is no specified treatment program. 
New Hampshire: 
Anna L. Philbrook, M. D. 
Director 
New Hampshire Child Guidance and 
Mental Hygiene Clinics 
121 South Fruit Street 
Concord, New Hampshire 
There are approximately 40 or 50 children under 20 
years of age in the State Hospital. There are no 
special units separating children from adults and 
no school for emotionally disturbed children. 
New Jersey: 
Georges Lussier, M. D., Director 
Arthur Brisbane Treatment Center 
Allaire, New Jersey 
or 
John W. Tramburg 
Connnissioner 
Department of Institutions and Agencies 
Trenton, New Jersey 
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There are approximately 140 children under the age 
of 20 in the four mental hospitals. The Brisbane 
Center handles about 60 emotionally disturbed 
children. Two teachers are employed who follow 
the regular public school curriculum. 1/ 
New Mexico: 
Albert E. Ball 
Medical Administrative Assistant 
New Mexico State Hospital 
Las Vegas, New Mexico 
and 
Lester .M. Libo 
Department of Public Health 
Santa Fe, New Mexico 
There are about 10 children under 20 years of age 
in mental hospitals Who are classified as emotion-
ally disturbed but there are no educational 
facilities. 
New York: 
Arthur W. Pense, M. D. 
Deputy Commissioner 
Department of Mental Hygiene 
Albany, New York 
There are approximately 1,500 children under 16 
years of age in the mental hospitals. There are 
685 children sixteen years of age in various state 
hospitals ).- about 450 in The Rockland State Hospital 
and about 1 20 in the Kings Park State Hospital. I 
Plans are for two 400 bed units. No information 1 
given concerning the education of these children. l 
North Carolina: 
J. W. Murdock, M. D, 
General Superintendent 
North Carolina Hospitals 
Board of Control 
P. 0. Box 70 
500 Education Building 
Raliegh, North Carolina 
There are about 20 children under the age of 15 in 
the state hospitals but there are no special 
facilities for them. Eighteen bed unit is being 
planned. 
1/Reld, ~jftdse':pl! ~'H. and Hagan, Helen R., Residential Treatment 
of Emotionally Disturbed Children. Child Welfare League 
of America, Inc., 1952. 
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North Dakota: 
Russel o. saxvik, M. D. 
Superintendent 
State Hospital 
Jamestown, North Dakota 
There are about 20 children under the age of 20 
but there are no facilities for them. 
Ohio: 
M. W. McCullough, Ph. D. 
Chief Psychologist 
Department of Mental Hygiene 
State Office Building 
Columbus, Ohio 
There are about 250 children under 20 years of age 
in the state hospitals. The following were 
mentioned as Residential Treatment Units for the 
Emotionally Disturbed Children but educational 
facilities were not mentioned. 
Child Guidance Home 
3149 Harvey Avenue 
Cincinnati 29, Ohio 
Columbus Receiving Hospital for Children 
800 North Nelson Road 
Columbus 19, Ohio 
For children 6 to 11 years of age 
Children's Uni~ Longview State Hospital 
Cincinnati, Ohio · 
For children 6 to 15 years of age who came from 
courts. 
Oklahoma: 
Hayden H. Donahue, M. D. 
Director 
Department of Mental Health 
State Capitol 
Oklahoma City, Oklahoma 
No information given on the number of emotionally 
disturbed children but there ia a 40 bed unit at 
Central State Hospital 
Norman, Oklahoma 
The state would like to double the number of beds. 
Educational facilities are limited because of the 
difficulty in obtaining academic approval. 
75 
Oregon: 
Harold M. Erickson, M. D. 
State Health Officer 
Oregon State Board of Health 
Portland, Oregon 
There are approximately 50 children under the age 
of 20 in the state hospitals but no mention is made 
of any educational facilities except that they are 
placed with the uncomplicated mental deficients 
for therapeutic reasons. 
Pennsylvania: 
Howard T. Fidler, M. D. 
Superintendent 
Allentown State Hospital 
Allentown, Pennsylvania 
No mention is made of the number of children who 
are emotionally disturbed but there is a Children's I 
Unit at Allentown and there is a Director of Special: 
Education at the unit. 
Rhode Island: 
No information on state hospital schoolsfor the 
emotionally disturbed. 
South Carolina: 
W. P. Beckman, M. D. 
Director, Mental Health 
South Carolina Mental Health Commission 
Columbia, South Carolina 
There are approximately 55 children under the age 
of 20 in the state hospitals. This does not include 
mental defectives. General hospital facilities 
are provided but there are no specific units to 
separate the children from the adults. No 
educational facilities. 
South Dakota: 
No response to our correspondence. 
Tennessee: 
Mrs. Jack R. Cato 
Division of Mental Health Education 
Cordull Hull Building 
Nashville 3, Tennessee 
There are approximately 70 children under the age 
of 20 in the state hospitals but they are not 
segregated from adults and there is no specialized 
treatment program. Plans are in progress to develop ! 
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at least one hospital for psychotic children 
during 1957-1958 with the hope it can be opened 
before the end of this period. 
Texas: 
Rawley E. Chambers, M. D. 
Director of Psychiatry 
Board of Texas State Hospitals 
and Special Schools 
Box s. Capitol Station 
.Austin, Texas 
There are about 275 children under the age or 20 
in state hospitals. At the Austin State Hospital 
there are 50 beds but no runds ror operation. It 
is expected that there will be many more emotion-
ally disturbed children than state racilities can 
care for in the near ruture. 
Utah: 
Carlos N. Madson, M. D. 
Chier, Bureau of Mental Health 
45 Fort Douglas Boulevard 
Salt Lake City, Utah 
There are approximately 15 children under 20 years 
of age in the Utah State Hospital. The children 
are not segregated and there are no racilities for 
education. The emotionally disturbed children are 
sent out of the state at state expense. 
Vermont: 
Marjorie M. Townsend 
Clinical Psychologist 
Department of Health 
Burlington, Vermont 
the age There are approximately 20 children under 
of 20 in the state hospital but there are 
facilities or treatment for this group. 
no specialj 
Virginia: 
James B. Funkhouser, M. D. 
Assistant to Commissioner 
Department of Mental Hygiene and Hospitals 
Richmond 19, Virginia 
There are approximately 120 children under 20 years 
of age in the state hospitals. There is no school 
at present but one is being cons tructed, The 
Virginia Treatment Center ror Children near the 
Medi cal College of Virginia. 
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Washington: 
Daniel L. Prosser 
Mental Health Consultant 
Department of Health 
Smith Tower. 
Seattle 4, Washington 
There are approximately 20 children under 20 years 
of age in the state hospital. At present there 
is no sepa~ate state institution for emotionally 
disturbed children but Western State Hospital has 
set aside two wards to serve this type of child. 
The state considers this very inadequate. No 
mention of educational facilities was made. 
West Virginia: 
Jackson C. Rhudy 
Administrative Assistant 
Division of Community Services 
West Virginia Department of Mental Health 
Charleston 5, West Virginia 
There are only 20 or 25 children under 20 years of 
age who can be classified as emotionally disturbed 
and this group is at the Huntinton State Hospital. 
No educational facilities mentioned. 
Wisconsin: 
w. Marvin Larson 
Chief Social Worker 
Division of Mental Hygiene 
1552 University Avenue 
Madison 5, Wisconsin 
There are about 125 children under 20 years of age 
in the state hospitals. There are no special 
facilities for their care and no unit to segregate 
the children from the adults. 
Wyoming: 
J. E. Whalen, M. D. 
Superintendent 
Wyoming State Hospital 
Evanston, Wyoming 
There are no children in the state hospitals and 
no facilities. 
Alaska: 
Mrs. Jeanette Glasser 
Sociological Technician 
Alaska Department of Health 
Southcentral Region 
Anchorage, Alaska 
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There are no mental hospitals in ~laska and 
hospitalization is provided at Morningside Hospital '' 
in Portland, Oregon. About 2.5 children under 12 I 
are housed there. Those over 12 are mixed with 
the adults. 
Hawaii: 
W. W. Haertig, M. D. 
Director 
Division of Mental Health 
c/o University of Hawaii 
Honolulu, Hawaii 
They have no facilities for the emotionally 
disturbed child. 
Puerto Rico: 11 
Dolores G. LaCaro ,
1 
Director 
Bureau of Mental Health 
San Juan, Puerto Rico 
They have no facilities for the emotionally dis-
turbed child. 
District of Columbia: 
Mrs. Phyllis F. Treusch 
Chief Psychiatric Social Worker 
Department of Public Health 
Mental Health Division 
Washington, D. c. 
There are no special units segregating children 
from adults. Only diagnostic facilities are being 
used. 
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SUMMARY 
The material in this chapter has been presented in an 
attempt to make a complete report of the status of the 
education of children confined in State Hospitals and pri-
vate schools for the emotionally disturbed. 
It is evident from this survey that there is one 
primary difference in the functions of the state and private 
institutions. This difference lies in what might be called 
the major technique. State hospitals care for psychotic and 
seriously ill children and use psychotherapy as the principle 1 
tool with education as a fringe activity. The private 
schools care for less seriously ill children and use educa-
tion as a major tool, with psychotherapy as a fringe activity.' 
This survey also shows a similarity in the operation of 
the two types of institutions: both have amall groups in the 
classroom and strive for individualized instruction. 
CHJ\.PTER V 
SUMMARY AND CONCLUSIONS 
The writers have previously stated that constant 
rrustration in the search ror related literature has prompted 
this study of the education or the mentally ill and emotion-
ally disturbed child. Conclusions drawn from this thorough 
research strengthen the writers' previous convictions that 
no compilation of pertinent material has here-to-fore been 
available. 
The purpose of this study was to make a thorough review 
of the literature related to the education or mentally ill 
and emotionally disturbed children, to report the pertinent 
contributions of this literature, and to compile a list of 
state and private institutions which have racilities for 
their education. 
From the review of related literature the conclusions 
arrived at were: 
I 1. Learning disabilities may be the cause of emotional 
II disturbance and emotional disturbance may be the cause of 
learning disabilities. 
2. Wrong learning can contribute to emotional distur-
bance. 
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3. The motive ror all learning is emotional in nature. 
4. The teacher of mentally ill and emotionally 
children must be well balanced, compassionate and must have 
satisfied their instinctual desires. 
5. Private schools use education as a major technique 
and psychotherapy as a fringe activity while state schools 
use psychotherapy as a mjaor technique and education as a 
fringe activity. 
This research has further shown that many tentative 
methods for educating the emotionally disturbed child have 
been suggested in sporadic literature by the few qualified 
people interested in this type of discipline but that these 
suggestions have been wildly subservient to conventional 
methods due to the lack of qualified people who could use 
them effectively. 
Facilities do exist for educating emotionally disturbed 
children but these facilities are so highly inadequate that 
only by a tremendous increase in the quantity of schools 
can we ever hope to educate even a major portion of this 
type of child. 
More interest is being taken and more schools are 
being planned. Legislatures are constantly being asked to 
appropriate more money and progress is being made even 
though at a slow rate. 
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The problem is an ever growing one and a new impetus 
must be given to this movement or educating the mentally 
ill and the emotionally disturbed if we are to do justice to 
them as human beings entitled to an honorable place in our 
society. 
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II 
CHAPTER VI 
CRITICISMS 
AND 
SUGGESTIONS FOR FURTHER STUDY 
Due to the length of time required for repeated 
correspondence with various institutions the writers 
failed to obtain complete data on some of the schools 
tabulated. 
Also due to the limitations of time the writers were 
unable to follow up their survey with questionnaires for 
information regarding administration, grouping and class-
room curriculum. I 
The writers feel that further study and research could j 
,, 
, be done in line with the following suggestions: ,, 
1. A specifically controlled study on how the psychotic 
child differs from the normal child in learning ability and I 
learning deficiency. 
2. A study to determine what is the developmental 
pattern of readiness in tha various areas for specific 
clinical types. 
3. Using this thesis as resource material for making 
an historical study of the theory, practice, and establish-
========~=====-- -
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ment or schools ror the education or mentally ill and 
emotionally disturbed children. 
4. An experimental study to determine the correlation 
between segmental learning disabilities and clinical elassi-
rication. 
5. To make . a study or speciric current practices in 
' the classroom or the emotionally disturbed child, using the 
questionnaire rorms and covering letters in the appendix. 
6. To make a pilot study to determine the amount or 
learning or retardation to be expected with each clinical 
type or mentally ill or emotionally disturbed child. 
7. To conduct an experiment to increase reasoning 
ability on the premise that the lack of its development, 
when capacity is present, is an important contributing 
factor in abnormal development. 
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APPENDIX 
Letter of Inquiry to Private Schools 
Dear Sir: 
We are in the process of making a survey of schools 
for the Emotionally Disturbed in preparation for a 
Master's Thesis at the Boston University Graduate School 
of Education. 
May we ask your assistance in sending us literature 
describing your particular institution. Any other infor-
mation you could forward to us which may help us in the 
preparation of a questionnaire for this type of school 
would be greatly appreciated. 
When our study is completed we Shall be delighted 
to send you a copy of the results of our survey. 
Very gratefUlly yours, 
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Letter of Inquiry to States 
Dear Sir: 
as part of the requirements for the Degree of 
Master of Special Education at the Boston University 
Graduate School of Education we are making a survey of 
State Hospital Schools for Emotionally Disturbed Children. 
as a preliminary to this survey we wiSh to make a 
search of printed material made available to the public 
by various State Departments of Mental Health pertinent 
to Hospital Schools or other services adapted to children. 
We would also be grateful for bibliographies or 
other source references that you may be able to furnish. 
Upon completion of this study we shall be glad to 
send you the conclusions and findings of our resear·ch. 
Very gratefully yours, 
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Dear Sir: 
Covering Letter for Classroom 
Teacher and Administrator Questionnaires 
We are presently engaged in completing requirements 
for the Degree of Master of Special Education at Boston 
University. Our thesis is an attempt to present a des-
criptive study of the theories and practices of educators 
of emotionally disturbed children in private schools and 
State Mental Institutions. 
We realize that this field of study is in its 
in.fancy and that the only valid source of knowledge ror 
a student resides in the people wh~ are presently working 
in the field. For this reason we respectrully submit to 
you the enclosed questionnaires and request their com-
pletion and return at your earliest possible convenience. 
Please note - there is one questionnaire for the adminis-
trator and one for each teacher. 
Enclosed you will find a stamped self-addressed 
envelope. 
In appreciation of your interest we will be glad 
to furniSh you, upon request, with a summary of our 
findings. 
Respectfully yours, 
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Questionnaire for the School Administrator 
Name of School 
---------------------------------------------
When was the school founded? 
Total enrollment: __ Age range _to_Grade range:_to __ 
Approximately what percent of your students are classified 
in each of the following catagories? Psychotic: ____ _ 
Neurotic: __ _ Autistic: Adjustment Problem: ____ _ 
Other: 
----
Please explain yoUr criteria for enrollment in academic 
classes. 
What tests are administered by the school on admission? 
What tests are administered by the school on discharge? 
Do you have coed classes? 
Please check courses offered in your school: 
English Practical Rem.Reading 
Arts 
Social Studies Woodworking Vocations 
Arithmetic Home Speech 
Economics 
Science Music Health 
Physical Art 
Education 
--
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Questionnaire for the Classroom Teacher 
Name of school --------------------------------------------
Total number of pupils handled --------------------------
Total number of groups handled --------------------------
On separate paper would you please describe each of your 
~ · 
teaching groups according to the following factors: 
Number of pupils 
Age range 
Grade range 
Achievement level 
Clinical classification Reading ability 
Physical maturity Instructional 
goal 
Social maturity Length of 
instruction 
period 
r. Q. . 
Under ideal conditions 
1. How many students do you feel you should have 
in ~ of the above groups? --------
2. How many hours · a day do you feel each of the 
above groups should have?------
Is classroom emphasis on therapy ____ __ or academic 
subjects? _____ _ 
Please explain. 
What provisions do you have for classroom discipline? 
94.:-
